Central Washington University

ScholarWorks@CWU
All Graduate Projects

Graduate Student Projects

Summer 2003

Integration of American History and American Literature
Diane Main

Follow this and additional works at: https://digitalcommons.cwu.edu/graduate_projects
Part of the Curriculum and Instruction Commons, Literature in English, North America Commons,
Secondary Education Commons, and the United States History Commons

ABSTRACT

INTEGRATION OF AMERICAN HISOTRY
AND AMERICAN LITERATURE

By
Diane Main
June 2003

The development of an integrated curriculum for American History and American
Literature is presented. The purpose of this project is to integrate concepts from
American History with the concepts typically taught in an American Literature course.
This project is intended for use at the secondary level, specifically for use at Eisenhower
High School, Yakima, Washington. Many feel that it is important for students to have
the ability to transfer information from one area to another. It has also been deemed
important that students are capable of critical thinking. The project that has been
developed will help students do both.
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Chapter One: Introduction
Overview

The academic realms of literature and history are large and closely related.
Education often times keeps these realms separate and educators make attempts at
teaching these content areas independently of one another. This does not lead to a full
comprehension of our literature or history. One without the other is incomplete.
Purpose

The purpose of this project is to integrate concepts from American History
with the concepts typically taught in an American Literature course. This project is
intended for use at the secondary level, specifically for use at Eisenhower High
School, Yakima, Washington. Teaching history with literature enables learners to see
the reason behind the writing, as well as the writing behind the reason.
The review of literature provided in Chapter Two supports integrated
curriculum as it presents students with the opportunity to find cohesion in the
presented material. Beane (2002), Schaller and Wenk (1997), and Smith, Monson
and Dobson (1992) all find favor with integration.
Need for the Project

With this project I will show that integrating American literature and
American history is feasible and will help students gain a more complete
understanding of our country and culture. The literature regarding integration of the
two subjects states that it is not only feasible, but also makes common sense.
Although some literature teachers focus on themes when approaching literature, it
should not be over looked that history can be looked at thematically. In fact, when
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history is approached in this manner, I have found that students come to a better
appreciation of the events and their importance.
Through personal experience, I see this study as important to our students
because many seem to have lost the joy of learning-of gaining knowledge for
knowledge's sake. Only in rare instances do students learn for intrinsic value. I
believe educators can, and sometimes must, get caught up in teaching to a test.
However, when educators have the ability to make content of our disciplines
important and relevant to students, students will eagerly soak up whatever
information we have to give.
To further the importance of this study, when students become eager to learn
and want to learn for themselves, they take more ownership in their actions and in
their future. It seems as if some students have lost the drive for a successful
educational experience, and one of the reasons could be that they find no relevance in
what we have to offer. Relevance is made clear when subjects are combined and
teachers show their own enthusiasm for their content area. When teachers are excited
about what they present to students and give examples of the content's relevancy in
their own life, students will be able to see the connection between subject matter and
life. Students must be able to make connections and synthesize information they are
given, then they will be able to find their own relevancy in knowledge.
Spending my time on this problem will enable me to create a plan of
integrating American history and literature for juniors in high school, specifically at
Eisenhower High School in Yakima, Washington. It will allow me the opportunity to
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create a complete plan of implementation and develop a curriculum that our students
will appreciate and gain the most from.
It will be important to develop this project with my administrators and the
chairs of the English and History departments in mind. Educators at times fail to work
together _departmentally and it is often difficult to facilitate a conversation between
departments of teaching across the curriculum. This project will open those doors to
conversation and will allow them to see that it is not impossible to teach content areas
that naturally go hand in hand. History without literature limits our understanding of
the human side of that coin, just as literature without history is irrelevant. Teachers
of literature have the happy ability to teach their content chronologically as well as
thematically.
It is my belief that both methods of presenting literature demand that historical
information be presented, even if only for explaining cause and effect. If students are
not able to ask and be answered the "Why?" question, they have no context to place
the importance of the work. If they have no knowledge of the work's place, then they
will have a difficult time making a connection to the work of literature to their own
experience. Using the literature on integrated curriculum, I will create units of
discussion notes for integrated teaching in junior English.
Definition of Terms
Integrated Curriculum: Education that is organized in such a way that it cuts

across subject matter lines, bringing together various aspects of the curriculum
into meaningful association to focus upon broad areas of study.

It views
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learning and teaching in a holistic way and reflects the real world, which is
interactive. (Shoemaker, 1989, p. 5).
Summary

Today's students are bombarded with information from a variety of sources.
They are given a lot of information in fragmented pieces without the training to
synthesize that information.

The ability to synthesize information will enable

students to appreciate the substance of their education and allow them to find
meaning in their lives with that education.
Chapter Two contains a review of literature that provides the rationale for
integrated curriculum, specifically for integration of American literature and
American history. The overview and introduction will familiarize readers with the
scope of the project. The current uses and value of integrated curriculum will be
presented here. Also presented in chapter two are some detractions of integrated
curriculum. Given here are examples of the integration of history and literature, as
well as the history/literature exchange.

Strategies are presented. A summary

concludes chapter two.
Chapter Three describes the steps this writer has taken to create an integrated
curriculum for use at Eisenhower High School. This chapter will provide insights as
to why an integrated curriculum is relevant at IKE.
Chapter Four contains an introduction to the integrated curriculum project
including unit overviews, discussion notes, and sample lesson plans.
Chapter Five contains the writer's summary, suggestions, and conclusions.

Chapter Two: Review of Literature
Integration of American Literature and American History
Overview

The purpose of this project is to integrate concepts from American History
with the concepts typically taught in an American Literature course. This project is
intended for use at the secondary level, specifically for use at Eisenhower High
School, Yakima, Washington. Teaching history with literature enables learners to see
the reason behind the writing, as well as the writing behind the reason.
Introduction

Many schools have taught literature and history as blocks-primarily middle
schools-because the subjects complement one another. The capture of historical
events often times happens simultaneously with the event. Important events are
written about, thus the creation of literature. Whether it is fiction or non-fiction,
literature, art, and music are what record the event. The emotions drawn from
literature ( as well as art and music) drive the societal change that must then occur.
Students can comprehend actions driven by emotion. This approach is useful
with high school students, who are themselves driven by their emotions. Many times
the "big picture" is not in view until further consequences are experienced. However,
the "big picture" can be seen more clearly when events and emotions are blended.
Tchudi and Lafer (1997) discuss O'Neil's idea of the "illiterate literate." This occurs
when students read words without attaching meaning or experience to those words.
According to O'Neil, as cited in Tchudi and Lafer, "[b ]eing literate means you can
bring your knowledge and your experience to bear on what passes before you" (p.
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21 ). Integrated curriculum will allow students to bring more expenence and
knowledge to both historical events and concepts or to literary works or concepts.
The following topics will be discussed: current use of integrated curriculum,
value of integrated curriculum, detractions of integrated curriculum, prime examples
.... of integrated curricuh.nn, the history/literature exchange, and strategies. A summary
follows the discussion.
Current Use ofIntegrated Curriculum

Central High School in Tuscaloosa, Alabama has integrated history and
literature. This high school based the development of their American Studies program
on the following concepts:
•

Students learn better through hands-on experiences, rather than through
textbooks alone;

•

Students learn better when they see the interrelationships between the
traditional disciplines they are taught;

•

A team of teachers working together accomplishes better instruction with
more variety than separate teachers working individually (p. 2).

The integration of the subjects has brought "a renewed interest in course content" and
a "renewed love of learning" for students.

They have labeled the integration

"American Studies" and call their program a "unique, rich learning experience that
provides students with lifelong learning skills" (Crowder, p. 1-2). This program has
created an idea of an American community, which will help students in their ability to
accept and assimilate information into what it can mean to be American.
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The importance or the idea of an American community is also stressed at
Haviland High School in Haviland, Kansas. Here, junior high school students enroll
in a class that has combined the junior year of United States history and the junior
year of English into an integrated class. This project began in 1990 as part of a
mandated change from the Outcome-Based Education reform program (Anderson &
Ballard, 2002).
Value ofIntegrated Curriculum

Lake (2003) states that although it would be wonderful to assume that students
will take the time to find meaning from the information they are presented with in
school, it is not likely that they will. State and federal mandated standards and
changes create a problem for schools and teachers. Students must be given the
opportunity to synthesize information and make connections to the world they live in.
Integrated curriculum provides opportunities to do just that.
As education is not static, our curriculum must not be. The needs of students,
as well as the needs of educators, change; therefore, the curriculum must meet the
demand for change. The words "mandated reform" imply that our educational system
is resistant to change. Many times our system requires changes, but is not conducive
to change. Resistance to change could be because of the lack of funding, lack of
training, or lack of acceptance of change by a staff. However, it ought not be difficult
when we think in terms of creating and educating American citizens who are
empathetic to others' experiences and ideas.
Jankowski quotes Moffet as saying, "Life is not divided into subjects."
Jankowski goes on to say that the jigsaw approach to education only works when the
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pieces are all put together. When we keep subjects separate, we keep students from
refining their ability to think critically-they are unable to "make the critical
connections that work and life will demand of them. Furthermore, they lose the
enthusiasm that comes from playing with the puzzle pieces and the excitement of
discovering where they fit" (as cited in Jankowski, 2002, p. 1).
Colombo, Sadowski, and Walsh (2000) looked at the value of integrated
curriculum in kindergarten classrooms. They noted previous lack of transfer skills as
students were unable to use a piece of information or a skill learned in one area and
apply it to a different situation or problem. However, when an integrated curriculum
was implemented by using thematic units, learning centers and active participation
the outcome was quite favorable.

Students increased their ability to transfer

knowledge.
Bailey (2000) has noted that not only do students gain an increased ability to
transfer knowledge and skills and synthesize information, parents are able to see an
increase in success. Part of this is due to parental involvement. Parents stated that
their students enjoyed and gained meaning from integrated curriculum. However,
parents and students were unclear as to how subjects were integrated (p. 236-242).
Beane (2002) states that if subjects are able to ask questions of subject areas
that are pertinent to their own issues, the subject and information become more
important and students are able to make relevant connections to that content (p. 1-5).
The more students experience joined subjects, the more likely they will be able to
remember and appreciate the content. Students perceive history texts as dry and
novels too sentimental. However, when put together, the events will explain the
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emotions, and the emotion will be a salve to the event. Synthesized, these aspects
become meaningful.
Detractions ofIntegrated Curriculum

Pasadeos (2000) is concerned with the implementation of integrated
curriculum as teachers are .not well prepared or trained to implement such a
curriculum. Although Pasadeos states that integration has many aspects of common
sense, it is noted that it is not common sense to expect a curriculum to be
implemented without proper and complete teacher training (pp. 73-78).
Mathison and Freeman (2003) agree with Pasadeos that teachers need to be
trained in teaching integrated curriculum. Pedagogy is the deterrent to integration,
not the content.

Often, teachers are concerned with the loss of content, or the

exchange or replacement of their specific content. Therefore, teachers must extend
their pedagogy to integrate content areas to retain their content ( p. 3).
Prime Examples of the Integration ofHistory and Literature

History is "living, continuing, and some of the most significant achievements
in our history took place ... during the last 20 years or so" (Stinson). Literature is
part of that history, shapes that history and opens doors to comprehending that
history. That is why the integration of history and literature is essential. History
cannot be taught without the knowledge of people, and people are often best
presented in poems, short stories, and novels. This is where we get to know peopleour ancestors or our neighbors.
Even at the college level, the integration of history and literature is gaining
importance. In 1996, Iowa Central Community College added their participation to
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the Exploring American's Communities project. This project's goal was to strengthen
the teaching and learning of history, literature, and culture. This community college
created an action plan with a focus of the development of a course that "integrated
American history and American literature and emphasized the quest for common
ground in assessing American identities (Exploring American's Communities, 1997).
History/Literature Exchange

Integration of content areas is important when teaching about cultures. An
example of the history/literature exchange is the Harlem Renaissance. Certain social
events (which were recorded by historians and related in text books) are written about
in short stories, novels, poems, plays, and music.
The Harlem Renaissance is a prime example of when a broader American
identity was formed and solidified. This renaissance is when the black culture in
America became a point of recognition by all races and classes. A talented group of
writers created a huge body of literature in the four popular genres: poetry, fiction,
drama, and essay. It is here that W.E.B. Dubois, one of the founders of the National
Association for the Advancement of Colored People (NAACP), developed the idea of
"two-ness" in The Soul of Black Folks (1903). He writes "One ever feels his twoness-an American, a Negro: two souls, two thoughts, two unreconciled stirrings:
two warring ideas in one dark body, whose dogged strength alone keeps it from being
tom asunder." This idea of two-ness runs with the common themes of the time:
alienation, marginality, the use of folk material and the blues tradition. To create a
cohesive understanding of black culture in America, we must look at the changes the
events effected.
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When looking at specific cultures in American society, it is important to look
at the entire range of that culture: music, food, literature, immigration, migration,
class structure, religion. Hartstein (1958) stated that a full account of Jews in America
could not be found in just history texts. Their contribution to the development of the
United States-culturally, economically, religiously-is lengthy and deserves special
attention. Hartstein also states that with the integration of history and literature,
students would be able to have a stronger grasp on the roots of our nation.
Although it is clear that history and literature are the most natural subjects to
combine, people are not always accepting or supportive of change. At Morton East
High School in Cicero, Illinois, 80 percent of the student population of 3,500 is
Hispanic and English is their second language.

Integrating subjects and team

teaching at the freshman level improved attendance for freshman to 93 percent; the
freshman class passed a majority of their classes, and since the program has begun,
the school had the largest graduating class in 20 years (Jankowski, 2002).
According to Schaller and Wenk (1997) "in the factory-model high school ...
knowledge has been parceled out in discrete units, and the result is a fragmented view
of the world" (p. 75). They believed that history and literature had to be joined
holistically. Schaller and Wenk had to create a curriculum that would prepare
students for the New York State Regents exams. Schaller and Wenk outline the tenth
and eleventh-grade curricula. Both curricula focus on the use of primary documents
and philosophies. Much importance is placed on first-hand viewing of art and places.
Successes have been many-classrooms are invigorated because of the addressing of
varied learning styles. Students in the integrated classrooms have passed the global
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and U.S. Regents at 65% and 80%, respectively. The English Regents pass rate was
84%. Although met with some challenges, Schaller and Wenk were pleased with the
successes of their students.
Beane's (2002) strategy to achieving integrated curriculum is basic: begin
with a broad theme and through questions of students, the theme will become
narrower. Student inquiry is key, according to Beane. Through inquiry, students will
be able to "connect new experiences to previous ones and personally contextualizing
knowledge must sooner or later involve direct participation by young people
themselves." Beane suggests that students who have the chance to voice their
concerns and opinions are great tools in planning curriculum (pp. 1-8).
Tchudi and Lafer (1997) state that authentic learning is quite important. They
define authentic learning as "situations that cause students to desire or feel a need for
what the disciplines have to offer. [It] takes place ... when students sense that the
acquisition of knowledge or skill is enabling, and will allow them to do something
meaningful and worthwhile that cannot be done otherwise" (p. 21). They believe
skills should be taught in context and discuss Beane's contribution to the Association
for Supervision and Curriculum Development. Beane was concerned with curriculum
coherence. His stance is that when curriculum is presented in fragmented pieces, the
skills and information will also be fragmented. According to Beane, as discussed by
Tchudi and Lafer, the following outline ought to be followed to achieve curricular
coherence:
1. Examine the goals of creating an educated person;
2. Have large or integrated themes-for example, time, change, inquiry;
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3. Present culture as a life expenence of people participating in the
schools;
4. Focus on questions and problems posed by young people;
5. Reorganize and unify the existing disciplines across the curriculum (p.
25).
Tchudi and Lafer (1997) also discuss organizing curriculum into Megathemes, one of the most important being the Mega-theme of literacy. There are many
types ofliteracy-print literacy, media literacy, visual literacy, mathematical literacy,
computer literacy, and historical literacy. From the Mega-theme of literacy, we get
ideas of personal, community, and extended literacy that offer a framework of all
sorts of integrated curricula. Tchudi and Lafer also discuss Marion Brady's argument
that "'the overshadowing purpose of education is to make sense of experience"' (p.
28). This is important as well to Beane, who believes that students who can ask and
answer questions arising from their own issues or experiences will find meaning in a
wide range of content, especially when they can make many connections to other
content areas (2002, pp. 1-7)
Smith, Monson, and Dodson (1992) present many ideas on how literature
helps students learn to read. Students who learn to read through the use of literature
have "superior vocabulary acquisition and reading comprehension." They also present
the idea that the use of literature in reading instruction "is linked to improved student
attitudes toward reading." Smith et al present many teaching practices which include
the use of biographies and historical novels to teach reading. Knowledge in both
content areas improved a great deal. The procedure of their study was as follows:
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Teachers met and created a curriculum by collaboration. They decided upon what
books would be purchased as class sets and how they would use history texts. They
determined what to teach, introduced background information, how they would read
the text as a class, and how they would do follow-up activities. The evaluation for the
project had 78 students in a control group, and 78 students in a project group. At the
beginning of the project, the students were asked three open-ended, oral, free-recall
questions. Further questions were asked to elicit more detailed answers. All answers
were transcribed and categorized. Collected data suggest that the students who were
in the project classrooms with the integrated curriculum were able to recall 60% more
information about United States history than in the control classrooms. Students were
surveyed to see if they felt they learned more and what their interest level in the
material was. The project students replied that they enjoyed the integration because
the novels presented whole stories-not little "non-interesting stories" like the ones
presented in the textbooks (p. 373).
Smith et al (1997) concluded that a "unified studies approach to social studies
and reading instruction capitalizes on the best of both worlds" (p. 374). Whole class
instruction allowed class unity because faster readers helped the slower readers.
Finally, Smith et al state "by combining the two disciplines, students can effectively
learn to appreciate our historical and literary heritage" (p. 375).
Ansted (1993) states that a commitment to the arts and humanities will
promote an academic discussion on significant modem themes. The practical use of
humanities in urban high schools across the country is dispelling two myths about this
subject: "1) that the humanities are only suited to upper and middle class students of
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higher ability, and 2) that humanities means 'Western Civilization."' Although all
students benefit from humanities, Ansted believes that the students without privilege
or stable lives benefit most from humanities. This is so because of the questions
humanities ask: "What are the roots of prejudice? How much should we be guided by
reason and how much by emotion? How can we deal with scarcity? How can we
create community? How can we be certain about anything?" These questions allow
students to think about relevant issues in their own lives. They ask about the
meanings of things and this critical approach to learning is conducive to analysis. It is
also important to Ansted that students learn that human beings have to make
decisions on morals-thus students begin to analyze and develop a moral system of
their own (pp. 84-86).
Strategies

White (1999) states that in an integrated curriculum classroom, the "process of
democracy is enhanced" (p. 1). Because the integrated curriculum strategies are
based on primary school practices, she believes that students will be comfortable with
that environment. Furthermore, since the integrated curriculum is often based on
student concerns, questions, and inquiries, students are able to integrate new
information or knowledge and experiences with previous learning. By doing so, the
student can "deepen and broaden his/her understanding of the world and their
personal space in it" (p. 2).
Mathison and Freeman (2003) discuss important aspects to consider when
creating or implementing integrated curriculum.

It is important to integrated

curriculum that students include personal experiences, knowledge, and points of
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view. Mathison and Freeman also state that it is imperative that connections be
formed between fields of knowledge for successful performance in the 21st century.
They state that often times learning is hindered by fragmentation of information
presented in the "simplification-by-isolation." That type of teaching and learning is
not supported by organismic psychology, which supports curricula that reflect an
"interconnected, authentic environment that presumably provides maximum
relevance to the whole child" (p. 2).
McGowan and Guzzetti (1993) state that the use of trade books, i.e. "any
quality work that is not a textbook, including biography, history, fiction, poetry,
drama, and informational books" enhance student understanding and appreciation (p.
17). The authors agree that there are five concepts that foster conceptual
understanding in social studies: variety, interest, comprehensibility, relevance, and
citizenship. They state that there is a variety of reading abilities in social studies
classrooms. Trade books provide a variety of works at many levels; therefore, more
students will engage the reading of trade books compared to reading textbooks. Not
surprisingly, McGowan and Guzzetti indicate that textbooks are not interesting
enough for students to read with pleasure as they have little or no interest in them.
Textbooks assume that readers are coming with sufficient background knowledge to
make the concepts presented in the texts clear and understandable. However, students
do not come away from texts with causal relationships between concepts. Trade
books offer "typical real-world examples of concepts" students can relate to (p. 17).
Citizenship is the fifth aspect that is deemed important by McGowan and
Guzzetti. They state that students are lacking the higher-level reading and thinking
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skills necessary for effective social decision-making. Therefore, a citizenship task
such as deciding for whom to vote presents students with difficulty. Trade books
(works such as young adult novels, poems, and short stories) allow students the
opportunity to develop critical thinking skills and students "gain the tools to
function-as informed, thoughtful citizens" (p. 18). McGowan and Guzzetti give
examples on how to implement trade books, as well as a process to select quality
trade books. Furthermore, trade books allow students to know "what it is like to live"
(p. 19)

Summary

The review of literature has provided me with a much better understanding of
what integrated curriculum is, as well as what it can provide students. Beane and
Lake were the most useful sources.

Beane provides a philosophy and goals for

integrated curriculum, and Lake provided a sound strategy for the same.
The significant strand of the literature is that integrated curriculum provides
students with the opportunity to find a relevant connection between the information
they are presented with and their own lives. Being able to teach integrated material
will support connections between content areas.

Chapter Three: Design of Project
Overview

The purpose of this project is to integrate concepts from American History
with the concepts typically taught in an American Literature course. This project is
intend~d~ for use at the secondary level, specifically for use at Eisenhower High
School, Yakima, Washington. To accomplish this purpose, current literature was
reviewed.
Chapter ill contains background information that details:
1. The need for the project.
2. Development of the project.
3. Procedures of the project.
4. Planned implementation of the project.
Need for the Project

The need for the project was influenced by the following considerations:
1. I am a certified 4-12 educator at Eisenhower High Schooi Yakima,

Washington, and was seeking to develop integrated American
Literature and American History units as English and history classes
are currently taught separately.
2. The review of related literature, which was conducted for the purposes
of this project, reaffirmed the need for Eisenhower High School
English department to begin the process of integration of American
literature and American history.
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3. I have observed many students who are unable to synthesize
information from different areas because they have no practice in
doing so.

Students did not find the study of literature or history

important as they were unable to find a relevant connection to their
lives.

They. could not apply their knowledge or skills to separate

subjects.
Development of the Project

I believed that the integration of American Literature and American History
would enable students to better synthesize content and find more relevance in that
content when information was presented as a whole piece, rather than in bits and
pieces. Hopefully, students would be able to see that various subjects connect, and
that connection would allow them better access to critical thinking and assessing their
ownership of knowledge.
Procedures of the Project

I undertook the following procedures to develop the project-an integrated
curriculum for American Literature and American History for use in junior English at
Eisenhower High School:
1. A review of related literature was conducted.

2. Current adopted materials were identified at the Educational Service
District 105.
3. The writer had many, many discussions with fellow English and
History teachers about the need, the format, and the information
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necessary to have a well-rounded integrated curriculum that was
relevant to Eisenhower students.

Planned Implementation of the Project

It was my intention to present the unit plans to administrators and the English
and History departments of Eisenhower High School for their review, evaluation, and
feedback in the spring of 2003. The units would then be modified based upon the
input of the review and implemented in junior English in the fall of 2003.

Chapter Four: The Project
The purpose of this project is to provide discussion notes, resources, and
sample lesson plans for American History and American Literature for use at the
secondary level in Junior English, specifically for use at Eisenhower High School,
Yakima, Washington. Experts in curriculum integration have found it is important for
students to have the ability to transfer information from one area to another. They
also deem it important that students are capable of critical thinking. The curriculum
that has been developed will help students do both.
The background of this project is as follows. I have taught skills level, as well
as college preparatory level, English from the ninth to eleventh grades. I believe that
integrating curriculum is important for students to strengthen their ability to
synthesize information so that they can be critical thinkers. A review ofliterature
was conducted, with much support of integrating curriculum.
The literature supported the integration of disciplines because of the value and
relevancy students are able to find when they are able to ask questions about issues
relevant to them. The literature continues to support integrated curriculum by
conveying the idea that students will be able to synthesize information and find
relevancy in that information when they ask questions that allow them to make
connections to their own lives or experiences.
The English Department at Eisenhower High School is currently undergoing
some changes in hopes to raise standards for all students, as well as raise achievement
level. Projects such as this will provide new and experienced teachers with a change
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of assignment to be better prepared when they use this as a resource. My hope for this
project is to provide access to this project as a resource for English staff.
The following project is made up of background information concerning
history and literature. It is my intention that others use this as a resource of
informalion, not a source of pedagogy, A sample lesson plan is displayed at the end
of the discussion notes. I do not suggest lecture as a format for teaching history and
literature. I do not rule it out, as some topics are best presented in lecture format.
What I do suggest is that teachers know the content and ask their students a question
that would relate to both the content and to issues relevant to students. This can be
tricky if a teacher is uncertain about the content they are presenting or the students
they are teaching. Teachers must know both and be able to facilitate the process of
making connections for students. The units include sample lesson plans. A list of
resources concludes the project.

NOTESFOR
DISCUSSION OF
AMERICAN LITERATURE
WITH AN
EMPHASIS ON
AMERICAN HISTORY
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Teacher Introduction

The following discussion notes are meant to be used in American literature.
These notes will include an overview sheet with a list of authors and literary elements.
Following that will be notes for use in discussion. These notes have been complied from
the many resources listed at the end of the project, as well as discussion with other
history and literature teachers. Activities and discussion questions or topics should be
created at the teacher's discretion. These notes should not be used for solely for lecture.
The overall objectives of the units are:
•

To improve reading skill and expand vocabulary.

•

To improve written and oral expression of thoughts and responses.

•

To think critically in the analysis ofliterature.

•

To note the important historical events and their significance on the development
of American literature, and therefore the American social structure.

It should be noted that the information and literature covers many of the Washington
State EALRs.
There is a student handbook at the beginning of this project. This handbook
includes lists ofliterary terms and historical concepts. There are questions to aid students
in analyzing literature and synthesizing their knowledge ofliterature and history. Sample
lesson plans follow the discussion notes.
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Junior
English
Handbook
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Junior College Prep English
Introduction

Welcome to Junior College Prep English. This is a yearlong course in which you
will study American Literature, literary elements, writing techniques, and hone your
writing skills. You will realize the significance of history and its influence on literature,
and visa versa.
Literature will be taught for the most part chronologically, and we will have the
opportunity to discuss events surrounding the writing of each time period. You will be
expected to glean from our discussions the influence ofliterature on historical events and
societal changes.
This course is divided into multi-week units to span the course of a scholastic
year. You are expected to complete daily assignments as well as unit papers and projects.
You are expected to participate in class discussions, and make impromptu presentations
as well as formal presentations. You will recite pieces of poetry and make visual aids to
enhance other's experience of that poetry.
As this is a course to prepare you for English courses at the college level,
standards are raised for academic performance, as well as behavior and self-conduct.
Attendance is required, 90% attendance must be maintained for an A Assignments will
be turned in on time and in correct format (typed, double spaced, Times New Roman12
point font). Plagiarism is intolerable and serious offences will result in removal from the
class and an F will be earned for your transcript. Behavior will be appropriate to class
instruction and discussions.

PS

Handbook Guide
This handbook includes many terms and their definitions, as well as strategies for
analyzing literature and historical events and concepts. I have provided you with blank
American and World Maps as you will create your own literary maps by following the
din:ctions in that section. It als9 iJ!clud!ls Author Card pages where y9u are to maintain
an organized reading journal. (The map and author card portions of the handbook will be
graded at the end of each trimester. Keep it current with your reading.)
You are to keep, maintain, and add to this notebook as the year progresses. This
notebook belongs to you and you may write in it as you wish.
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Literary Elements

The following terms are used often in discussion of literature. You must be able to
define, identify, and use each of these terms.
Allegory; A story in which people, things, and events have another meaning.
Allusion: A reference in a work ofliterature to something outside of the work, especially
to a well-known historical or literary event, person, or work.
Ambiguity: Multiple meanings a literary work may communicate, especially two
meanings that are incompatible.
Apostrophe: Direct address, usually to someone or something that is not present.
Attitude: A speaker's, author's, or character's disposition toward or opinion of a subject.
Connotation: The implications of a word or phrase, as opposed to its exact meaning
(denotation).
Convention: A device of style or subject matter so often used that it becomes a
recognized means of expression.
Denotation: The dictionary meaning of a word, as opposed to it's connotation.
Details: Details are items or parts that make up a larger picture or story.
Devices of sound: The techniques of deploying the sound of words, especially in poetry.
Among the devices of sound are rhyme, alliteration, assonance, consonance, and
onomatopoeia.
Diction: Word choice.
Didactic: Explicitly instructive.
Digression: The use of material unrelated to the subject of a work.
Epigram: A pithy saying, often using contrast. The epigram is also a verse form, usually
brief and pointed.
Euphemism: A figure of speech using indirection to avoid offensive bluntness, such as
"deceased" for "dead" or "remains" for "corpse."
Figurative Language: Writing that uses figures of speech ( as opposed to literal language
or that which is actual or specifically denoted) such as metaphor, simile, and irony.
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Grotesque: Characterized by distortions or incongruities.
Hyperbole: Deliberate exaggeration; overstatement.
Imagery: The images of a literary work; the sensory details of a work; the figurative
language of a work. Imagery has several definitions, but the two that are paramount are
the visual, auditory, or tactile images evoked by the words of a literary work or the
images figurative language evokes.
Irony: A figure of speech in which intent artd actual tt1eanlt1g differ. · "'Verbal irony.
*Situational irony.
Jargon: The special language of a profession or group.
Literal: Not figurative; accurate to the letter; matter of fact or concrete.
Lyrical: Songlike; characterized by emotion, subjectivity, and imagination.
Metaphor: A figurative use of language in which a comparison is expressed without the
use of a comparative term like "as," "like," or "than."
Narrative Techniques: The methods involved in telling a story; the procedures used by
a writer of stories or accounts.
Omniscient Point of View: The vantage point of a story in which the narrator can know,
see, and report whatever he or she chooses.
Oxymoron: A combination of opposites; the union of contradictory terms.
Parable: A story designed to suggest a principle, illustrate a moral, or answer a question.
Parables are allegorical stories.
Paradox: A statement that seems to be self-contradicting but, in fact, is true.
Parody: A composition that imitates the style of another composition normally for comic
effect.
Personification: A figurative use oflanguage which endows the nonhuman (ideas,
inanimate objects, animals, abstractions) with human characteristics.
Point of View: Any of several possible vantage points from which a story is told. The
point of view of a story may be omniscient, limited to that of a single character, or
limited to that of several characters.
Reliability: A quality of some fictional narrators whose word the reader can trust.
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Rhetorical Question: A question asked for effect, not in expectation of a reply. No
reply is expected because the question presupposes only one possible answer.
Rhetorical Techniques: The devices used in effective or persuasive language.
Satire: Writing that seeks to arouse a reader's disapproval ofan object by ridicule. Satire
is usually comedy that exposes errors with an eye to correct vice and folly.
Setting: The background to a story; the physical location of a play, story, or novel. The
setting of a narrative will normally involve both time and place.
Simile: A directly expressed comparison; a figure of speech comparing two objects,
usually with "like," "as," or "than." The comparison is explicit.
Soliloquy: A speech in which a character who is alone speaks his or her thoughts aloud.
Stereotype: A conventional pattern, expression, character, or idea.
Strategy: The management oflanguage for a specific effect.
Structure: The arrangement of materials within a work; the relationship of the parts of a
work to the whole. The most common units of structure are-play: scene, act; novel:
chapter; poem: line, stanza.
Style: The mode of expression in language; the characteristic manner of expression of an
author.
Syllogism: A form of reasoning in which two statements are made and a conclusion is
drawn from them. A syllogism begins with a major premise, followed by a minor
premise, and a conclusion.
Symbol: Something that is simultaneously itself and a sign of something else.
Syntax: The structure of a sentence; the arrangement of words in a sentence.
Theme: The main thought expressed by a work.
Thesis: The theme, meaning, or position that a writer undertakes to prove or support.
Tone: The manner in which an author expresses his or her attitude; the intonation of the
voice that expresses meaning.
Understatement: A statement that means less than what is intended.

(This list has been compiled from textbooks and terms from the Advanced Placement Test.)
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Literary Terms

This section categorizes literary terms. Reference this list when studying different genres
to ensure you acknowledge all possible literary elements.
Tone

Short Story
Protagonist
Antagonist
Conflict
Person vs. Person
Person vs. Self
Person vs. Nature
Person vs. Society
Person vs. Technology
Plot
Beginning situation
Complicating incident
Rising action
Climax
Falling action
Denouement
Plot Chart

Theme
Setting
Poetry

Prose
Genre
Rhythm
Anthology
Free verse
Simile
Metaphor
Allusion
Literary
Historical
Alliteration
Assonance
Onomatopoeia
Personification
Symbolism
Paradox
Refrain

Characterization
Point of View
First person
Second person
Third person
Extremely limited
Limited
Omniscient

Drama

Set
Props
Dialogue
Soliloquy
Act
Scene
Stage Directions

Exposition
Foreshadowing
Mood
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Questions of Humanities

Educated people are expected to be able to discuss, if not answer, the following
questions. Great works of literature, from poem to play, .from short story to epic, will
give you new experiences and enhance familiar experiences so that you are better
prepared to deal with these issues. Upon answering these questions, the reflection of
your own lmmanity will be much clearer.

•

What are the roots of prejudice?

•

How much should we be guided by reason and how much by emotion?

•

How can we deal with scarcity?

•

How can we create community?

•

How can we be certain about anything?

•

Why?
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A Mnemonic for Poetry

T
P
C
A
S
T
T

itle ...................................... Ponder it before reading the poem.
araphrase .......................... Translate the poem into your own words.
onnotation ...................... Contemplate the meanings beyond the literal one.
ttitude .............................. Observe the tone speaker and of the poet.
hifts ...................................Note shifts in the speaker's attitudes.
itle ...................................... Re-examine it on an interpretive level.
heme .................................. What is the poet saying?

1.

Study the title. To what extent does it seem to be more than simply a label?
What suggestions does it make? What specific connotations does it play on?

2.

Use the punctuation; paraphrase sentence-by-sentence, not line-by-line. As you
paraphrase, note carefully the places where you slow or come to a halt. Is that
change of pace part of the poet's plan? What words do you need to look up?
What references or allusions do you need to know better for this poem? Is there
anything biblical or mythological in the poem? Why did the poet put it there?

3.

The words 'attitude' and 'tone' are often used interchangeably, although they
probably should not be. Describe the speaker's attitude; use adjectives. Is there
'distance' in the poem between the poet and the speaker? If so, how much
distance, and why? Are you making assumptions based on your own
preconceptions or on factors outside, or unrelated to, the poem?

4.

Characterize the shifts. Is there one major shift? Two? Are there shifts in topic?
Does the punctuation help mark any shifts? Does change in syntax mark any?
Does change in diction mark any? What other changes does the poet use to mark
a shift in attitude?

5.

Look at the title again, using the same questions as above. Do any of the answers
change? If so, do those changes suggest a change the poet or speaker is trying to
bring about in the reader or hearer?

6.

The topic is what the poem is about (e.g. war, redemption, loss, loyalty ...) The
theme is what the poem says about the topic. The theme, then, must be expressed
in a complete sentence, that is, one that has a verb and its subject. Compose such
a sentence. The theme will not mention any of the specifics in the poem. Those
specifics are the vehicles that carry the theme, but they cannot be the theme itself.
The theme has to do with us-with you.

(Adapted from Advanced Placement Workshops.)
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A Mnemonic for Literature Analysis
D iction ..................... the connotation or associations of word choice-monosyllabic
I mages ...................... vivid appeals to understanding through the five senses
D etails ...................... facts that are included or those that are omitted
L anguage .................. the overall use of language such as formal, clinical, or jargon
S yntax ...................... how the sentence structure affects the reader's attitude
Diction: Dijjerent words for the same thing often suggest dijjerent attitudes toward that
thing. For example, what ts the dijjerence between happy and cufllent? How about
happy and ecstatic?
a. monosyllabic or polysyllabic?
b. colloquial (slang), informal (conversational}, formal (literary), or archaic?
c. denotative ( containing exact meaning), or connotative (containing a suggested
meaning)
d. concrete (specific) or abstract (general or conceptual)
e. cacophonous (k, t, p, ch, ow, et.: harsh sounding, e.g. raucous, croak) or
euphonious (m, n, I, sh, ah, etc.: pleasant sounding, e.g. languid, murmur)?
Images: The images of a speaker/writer chooses to present suggest her attitude toward
her subject. For example, if a narrator visiting a farm describes the mvfitl smells rather
than the beautiful countryside that would tell us something about her attitude.
a. What images are used as figures of speech?
b. What facts are omitted? Why are these omitted facts important?
Language: An ambassador talks dijjerently than Huck Finn talks who talks dijjerently
than a doctor who talks dijjerently than a cop. The type of overall language used tells us
something about their attitude.
a. What type oflanguage is used? Does the language differ depending on the
character?
b. What does the language convey about that character and his or her attitude?
c. Do other characters treat someone differently based on language?
Syntax: Long, flawing sentences give us a dijjerent feeling than short, choppy ones. If
the narrator has awkward sentence stn1cture, we might think he is uneducated Long
flawing sentences might suggest sophistication or artistic creativity.
a. Mostly short, medium or long sentences? Any patterns?
b. Sentence variety? Fragments? Run-ons?
c. Sentence beginnings?
d. Unusual punctuation? Dashes? Colons?
e. What effect does structure have on the tone?

(Adapted from Advanced Placement Workshops.)
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Theme
Theme is an idea or meaning.
A good story has organic unity in which all the vital elements have interrelations.
• Each element implies all other elements.
• Each element implies them in motion toward a significant end.
• Themes begin with topics. The implications that are made amounts to the idea
implied in the process of the story.
• This is what we are to make of the human experience rendered in the story.
• Themes are always commenting on values in human nature and conduct (either by
direct or indirect comments).
Fiction is not meant to illustrate. Illustration is an explanation, not a discovery developed
from life. In fiction,
• worlds exist in their own right (fact vs. fiction).
• there is a sense of deepening discovery.
• an image is created by the very process by which we feel ourselves moving
toward meaning in our own experience.
We cannot reject fiction because of its theme, only because of its logic. There has to be
truth of correspondence, as well as truth of coherence. The total story is the embodiment
of the theme. You need to read the whole story as an image of the meaning of the
expenence.
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Literary Maps
On the American map and World map, please note the significant authors' places of birth,
residence, their travels, and the settings of their writings.
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Personal Response Essays
When writing personal response essays, address the following questions:
•

Did you like it? What was your level of enjoyment?
o What did you feel? Explain your emotions.
o Are you familiar with the content? Have you had similar
experiences? Are the·experiences credible? Why? ·
o Did the style affect your response? Why? Think about
connotation, diction, sentence structure, etc.
o What are the meanings and what is the purpose of the piece?
Explain your response.
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Author Card Journal
Author:

Date Read:

Title:
Characters:

Intended Audience:
Setting:

Summary:

Theme:

************************************************************************
Author:

Date Read:

Title:
Characters:

Intended Audience:
Setting:

Summary:

Theme:
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Themes in American History

How do these themes affect poets, writers, people in our country?
The American Dream
America in the World
Economic Opportunity
Science and Technology
Women in America
Constitutional Concerns
Democracy in America
Civil Rights
Cultural Diversity
Immigrations, Migration, Emigration

(Compiled from textbooks and discussions with history teachers.)
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Themes in Geography
How do these themes affect writers, poets, people in our country?
Location: Latitude/Longitude.
Place: What it looks like in physical and human forms.
Region: Summarizing the characteristics that different places have in common.
Movement: People, raw materials, manufactured goods, ideas.
Human Environment/Interaction: Modify, add to, build, clear, mine, farm.

(Compiled from textbooks and discussions with history teachers.
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Historical Concepts

The following concepts are present in the accepted canon qfAmerican literature. Poets,
writers, and speakers are aware of and contentiously make references to these concepts.
Their knowledge and use of these concepts have led to dramatic change in societies
around the world. To synthesize information presented to us in history and in literature,
it is important to be able to define, identify, and use these concepts.
Civilization: An advanced state of development in human society, marked by progress
in the arts and sciences, the extensive use of writing, and complex political
and social institutions.
Exploration/Explore: To investigate systematically, examine. To search into or travel
in for the purpose of discovery.
Imperialism: The policy of extending a nation's authority by territorial acquisition or by
establishing economic and political hegemony over other nations.
Expansion/Expand: To increase the size, volume, quantity, or scope of; enlarge. The
act or process of expanding.
Citizen:

A person owing loyalty and entitled by birth or naturalization to the
protection of a state or nation.

Citizenship: The status of a citizen with its attendant duties, rights, and privileges.
Right:

Something due to a person or community by law, tradition, or nature.

Responsibility: The state, quality, or fact of being responsible. Something for which one
is responsible; a duty, an obligation, or a burden.
Mercantilism: The theory and system of political economy prevailing in
Europe after feudalism, based on national policies of accumulating
bullion, establishing colonies, and a merchant marine, and developing
industry and a favorable balance of trade.
Colonialism: A policy by which a nation maintains or extends its control over foreign
dependencies.
Industrialism: An economic and social system based on large-scale industries.
Manifest Destiny: A policy of imperialistic expansion defended as necessary or
benevolent. *The 19th-century doctrine that the United States had the right
and duty to expand throughout North America.
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Tradition:

The passing down of elements of a culture from generation to generation,
especially by oral communication. A mode of thought or behavior
followed by a people continuously from generation to generation; a
custom or usage. A set of such customs and usages viewed as a coherent
body of precedents influencing the present. A body of unwritten religious
precepts. A time-honored practice or set of such practices. To hand over,
deliver, entrust.

Modernism: Modern thought, character, of practice. Sympathy with or conformity to
modern ideas, practices, or standards. A usage or style, as of a word,
peculiar to modern times. Modernism: The use of non-traditional
innovative forms of expression characteristic of many styles in the arts and
literature of the 201h century. Modernism: A Roman Catholic movement
that examined traditional belief according to contemporary philosophy,
criticism, and historiography.
Ethnocentrism: Belief in the superiority of one's own ethnic group. Overriding concern
with race.
War:

A state of open, armed conflict between nations, states, or parties. The
period of such conflicts. The techniques and procedures of war; military
science. A condition of active antagonism or contention. A concerted
effort to combat something injurious.

(Compiled from textbooks and discussions with history teachers.)
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Unit One
Early America:
Colonial America and the Age of Faith
Objectives:
• To gain exposure to notable colonial writers and their works.
• To define and identify significant literarytechniques.
• To practice critical thinking and writing skills.
·
• To explore the information through identifying literary elements and historical
concepts.
• To interpret and respond to poetry and nonfiction.
• To recognize the motivation of people.
Authors:

William Bradford, From Of Plymouth Plantation
• Plain Style
• Point of View
• Purpose
• Diction
• Archaic Language

Jonathan Edwards, From"Sinners in the Hands of an Angry God"
• Sermon
• Purpose
• Figures of Speech
• Imagery
• From Journal
Anne Bradstreet, "Upon the Burning of Our House"
• Extended Metaphor
• Writer's Attitude
• Meter
• Couplet
• Jamb
• Iambic Pentameter
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Discussion Notes
Unit One
Colonial America

Focus:
This begins the building of a nation.
Types ofliterature produced by early Americans:
• serious minded journals
•

sermons

•
•
•

personal narratives
religious poetry
histories

Explorers/Conquistadors/Missionaries: Christopher Columbus, Hernando Cortes,
Bartolomomeo de las Casas, Alvar Nunez Cabeza de Vaca
Non Pilgrims' Role: Often captains of ships, sailors, military leaders planned on
returning to England.
Puritan: Any number of Protestant sects who sought to "purify" the established Church
ofEngland Puritans wanted simple forms ofworship as well as simple ways of church
organization, as described in the New Testament. They were called Nonconformists or
Dissenters. Under persecution, they fled to Holland, but soon became worried that they
would lose their identity as English Christians. Therefore, they went to the New World in
1620.
Pilgrim: One who makes a pilgrimage/journey to a holy place (in hopes ofsalvation).

Puritan Ethic
• inward looking, industrious
• what we call American often stems from the moral, ethical, and religious
convictions of Puritans
• practical
• they focused on the spiritual world, as well as the world of business
• their beliefs led them to inner conflict
o Original sin left them certain that most of humanity would be damned for
most of eternity.
o Predestination-people's fate was determined by God. How do you know
if you are saved or damned?
o People are saved by the grace of God. You had to be reborn and live like
a saint. Saints/Sinners, Elect/Unregenerate
Puritan Values
• Industriousness

P23

•
•
•

Temperance, sobriety, simplicity
Religion was a personal inner experience and there was no go between for
individuals and God.
Believed Church and State should be separate, but
o The sinful state of humans makes government necessary.
o The foundation of all governmental laws are based on the inflexible law of
God.
o People enter a covenant/contract with God.
• For Example: .Pilgrims made a covenant on the Mayflower as to
how they would establish a government when they settled.

Literature of Puritans, early settlers, etc.

The foundation for their literature was the Bible. Because the Bible is a long narrative,
people found it easy to make connections between their lives and experiences with those
of the people in the Bible.
• They understood the Bible to be the literal word of God.
• A great emphasis was placed on education. The purpose of education was to
make people literate so they could read the Bible and live better lives.
• They generally wrote in the plain style but used figurative language to make a
point clear.
• Their purpose in writing, lecturing, preaching was to make explanations of the
scriptures accessible to everyone.
• Puritan beliefs dictated what was written about.
o Recorded forms of revelation
o God revealed His purpose to humanity through:
• The Bible
• The Natural World
• Divine Providence
Conflict: Love of the things of this world vs. love of eternity (topic)

It is important to note that though only two-fifths of adult males were enfranchised in the
Bay Colony, this was a great deal more than contemporary England. This applied to
provincial affairs. In town governments, which dealt with more matters of immediate
importance, more men were able to participate. Here, they could publicly discuss issues
and decisions were made by the majority-rule show of hands. This cannot be considered
a democracy, for all its seeming liberal ideas. There was some separation of church and
state, but most leaders believed that it was government's duty to enforce the laws of God.
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The Original Thirteen Colonies

Name

Founded by

Founded in

1.

Virginia

London Co.

1607

2.

New Hampshire

John Mason & others

1623

3.

Massachusetts
Plymouth
Maine

Puritans
Separatists
F. Gorges

C.

4.

Maryland

Lord Baltimore

1634

5.

Connecticut
New Haven

Mass. Emigrants
Mass. Emigrants

1635
1638

6.

Rhode Island

R. Williams

1636

7.

Delaware

Swedes

1638

8.

N. Carolina

Virginians

1653

9.

New York

Dutch
DukeofYork

C.

10.

New Jersey

Berkeley and Carteret

1664

11.

Carolina

Eight Nobles

1670

12.

Pennsylvania

William Penn

1681

13.

Georgia

Oglethorp and others

1733
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1628
1620
1623

1613
1664

William Bradford (1590-1657)
Youth:
•
•
•
•

Born in England
No formal training or education
Family was a farming family
He was a Nonconformist and emigrated to Holland then to the New World in
..1620

Arrival in the New World:
• Wife drown by accident or by suicide upon arrival at Cape Cod
• At 31 years of age he became Colonial Governor
o Wrote the first history of America as a unique social experiment

From Of Plymouth Plantation
Vocabulary:
• Profane
• Succor
• Lee
• Recompense
• Discourse
Motifs:
• Divine Providence
• Purpose
• Practicality
Literary elements:
• Allusion to Hamlet
• Plain style: Although the writing is not full of similes and poetic language, he is
still able to provide readers with imagery.
• Point of View: First person
• Purpose
• Diction
• Archaic Language: Students should note the use of words that are no longer part
of our language. This does not take away from the meaning of the work.
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Jonathan Edwards (1703-1758)
Youth:
• Born into a Puritan family but during the beginning of Modem America and
because of this, he fit into neither world.
• His grandfather was a Puritan pastor and J. Edwards was groomed at an early age
to work with and then succeed his grandfather.
• 1716 went to Yale and then became senior tutor
• 1729 succeeded grandfather

Great Awakening: waves of conversions along the Eastern seaboard. Puritanism was
losing strength so many churches accepted the "unregenerates" into their congregations.
J. Edwards was against this practice.
U nregenerates: People who did not corifess to being reborn.
Style:
• Brilliant sermons and formidable presence made him a productive addition to the
"Great Awakening"
• Used figurative language to make a point
• "Fire and brimstone" sermons
• Used modem ideas (philosophy and science) to achieve a vision compatible with
that of older Puritans.
• Influenced by John Locke, an English philosopher
o Believed everything we know comes from experience
o Emphasized that feeling and understanding were two distinct kinds of
knowledge
• Extreme--J. Edwards accused prominent church members by name of relapsing
into sin.
• Would not accept "unregenerates" into his congregation
o Not surprisingly, this angered people and he was sent to a removed parish.
Later, he returned to populated areas and died of a smallpox inoculation.

From, Sinners in the Hands of an Angry God
Vocabulary:
o Abate
o Contrivance
o Asunder
o Salvation
o Vexation
o Taciturn
Motifs:
o Divine Providence

P27

o Salvation
Predestination
Literary Elements:
o Syntax
o Figurative Language
o Direct Address
o Repetition
*Discuss what kind of entertainment was available then. What was available to read?
What education did people have? Where did they get the education?
Students should note the difference between the sermon and the excerpt from his journal
where he writes about his future wife. (Here he is sweet in his description and insightful
about others.)
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Anne Bradstreet (1612-1672)

Youth:
o Born and educated in England (emphasis placed on learning the Bible)
o Access to large library
o Inspired by Shakespeare
o In 1630 immigrated to New World
Accomplishments:
.. o bid noi:look for publication; her brother-in-law took her poems to England
o She was now among the talented men of the world-her talent was recognized
and appreciated.
"On the Burning of Our House"
800 books were burned!!!
Vocabulary:
o Piteous
o Repine
o Bereft
o Recount
o Vanity
o Chide
Motif:
o Internal debate of self vs. soul
Literary Elements:
o Allusion to John Milton, Ecclesiastes
o Inversion
o Extended metaphor
o Meter, couplet, iamb
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Topic: Early America/Age ofFaith
Lesson Objectives: Students will become familiar with the values, beliefs, types of
writing during this time period.
EALRs Addressed: Reading 1.1, 1.2, 2.3

Time
10-15

10-15

10-15

Activity
Procedures
Introduction Typical KWL
Why do people feel the need to follow
others? Why do people grasp to the
beliefs of others?
Have students ask questions of
Discussion
themselves and of others about current
issues/religion/social class and
organizations
Have students read or relate to them the
Present
issues/religion/social class and
New
Information organizations during Early America

Sunnlies

MapofNew
England

Note taking
materials

Assessment Questions: Can students recall information? Can students identify the
significance of the information presented?
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Unit Two
Unheard and Unrecognized Voices

Objectives:
o To recognize the wide variety of American writers.
o To recognize the many forms of recording culture and tradition.
o To recognize the diversity of the beginnings/foundations of different cultures
in America.
o To recognize that literature and the recording of culture is not limited to pen
and paper and published materials.
o To explore the information through identifying literary elements and historical
concepts.
Types ofliterature to be discussed:
o Myths
0
Art
o Rituals
o Artifacts
• ** All these are fundamentals of culture
Contributors/Contributions:
Afro-Americans
Slave narratives
Spirituals
Folklore
Traditions
Limited Religion

Teachers: Please note that this list is a beginning point for your use. This is not an all
inclusive list and should be supplemented by you for your own demographic area and
expertise.
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Timeline: The Amistad Revolt
1839
January: Sengbe Pieh (Cinque), a member of the Mende tribe, is seized and sold into
slavery in the interior of West Africa.
Early April: The Spanish slving brig Tecora loads slaves offLomboko, at the mouth of
the Gallinas River, on the West African coast below the British Colony of Sierra Leone.
(2 months ofMiddle Passage)
Late June: Africans are brought to barracoons in Havana. Jose Ruiz, a Spaniard planter
from Puerto Principe, buys 49 adult males, paying $450 for each. Pedro Montes, another
planter from the same region, buys 4 children, 3 of them girls.
June 22: Pedro Montes obtains passports to transport his "ladinos" to Puerto Principe.
June 28: Ruiz and Montes walk their 53 slave through Havana and then board the
Amistad. At midnight they weigh anchor and set sail.
July 1: Cinquie and Grabeau free and arm themselves and the others.
July 2: 4 am, REVOLT
(2 months of sailing east by day, north by night, through the Bahamas and up the North
American coastline, into United States' waters.)
Late August: Amistad encounters pilot boats, raising rumors of pirates.
August 25: Anchor off Long Island to get provisions.
August 26: Lt. Richard W. Meade, commander of the USS Washington, seizes the
schooner and escorts it to New London.
August 27: Amistadreaches New London. It is decided that the issue go to a grand jury.
Africans are taken to a New Haven jail.
September 4: New York abolitionist form the "Amistad Committee" to raise funds for
legal counsel and support the Africans in jail.
September 6: The Spanish minister in Washington demands that the Africans are returned
to Cuba to be tried for mutiny and murder.
September 9: Yale professor Josiah Gibbs finds Mende speakers on the docks of New
York and takes them to New Haven to interview the Africans.
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September 19: First round of trial begins in the US Circuit Court at Hatford. Judge
Thompson presides.
September 23: Though he expresses doubt as to the legality of the Africans' enslavement,
Judge Thompson denies their motion for writ ofhabeus corpus, keeping them in custody
in the New Haven jail.
October 17: Tappan has several of the Africans bring civil suit against Ruiz and Montes
for assault and battery and false imprisonment. The Spaniards were arrested in New
York City.
October 22: Montes and Ruiz flee after they meet bail.
November 19: The second round of trial opens at the federal district court in Hartford.
Judge Judson presiding. Abolitionists try to get the case dismissed on grounds the
"salvage" should have been taken to New York. They then introduce evidence
demonstrating that the Africans were not legally enslaved. The court eventually
postpones the hearing until January, and moves its location to New Haven.
November 25: The publication of Madden's trial testimony reinforces popular awareness
that the Africans are bozales, not ladinos.
1840

January 2: Secretary of State John Forsyth orders the Navy to prepare to transport the
Africans to Cuba as soon as the District Court ruling is reached, before an appeal can be
lodged. The Navy dispatches the USS Grampus to wait in New Haven Harbor for this
purpose.
January 7: District Court proceedings resume in New Haven. US District Attorney for
Connecticut William S. Holabird announces that the Spanish government has merged the
claims of Ruiz and Montes with those of the US. Various witnesses testify that the
blacks are Africans, Mendes, bozales.
January 8: Cinque testifies, describing his capture, enslavement, middle passage, sale in
Havana, revolt, encounter with Green. Grabeau and Fuliwa also testify.
January 13: Judge Judson affirms the jurisdiction of the District Court. The salvage
claim is dismissed. The two Spaniards are awarded the salvage. It was also decided that
the Africans were illegally enslaved, so they would not be returned to Cuba. The court
placed the captives under the charge of the US President, and were to be returned to
Africa.
President Van Buren orders the US District Attorney to appeal the District Court ruling,
to the US Circuit Court meeting in April, 1841. The Spaniards also appeal.
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April 29: The next round of trial opens at the Circuit Court at New Haven. Judge
Thompson presides. He eventually affirms the decision of the District Court pro forma,
passing the responsibility for the final decision along to the US Supreme Court.
December 10: In the US House of Representatives, John Quincy Adams accuses the
Van Buren administration of falsifying documents in the case. An investigation ensues.
1841

February 22: The US Supreme Court begins hearing the Amistad case.
February 23: Proceedings continue. Baldwin concludes his arguments.
February 24: Adams begins presenting his argument.
March 1: Adams continues.
March 2: Attorney General Henry D. Gilpin concludes arguments for the US.
March 9: Judge Story delivers the decision of the Court, affirming the Africans' freedom.
May 12: The Africans appear before an audience of several thousand in New York City's
Broadway Tabernacle to display their learning and to recount the story of their
enslavement and revolt. This helped to raise money for their return to Africa.
August: Foone drowns, apparently by suicide.
November 27: 35 survivors depart New York for Africa, aboard the Gentlemen,
accompanied by 2 black Americans, and 3 whites.
1842

January: Africans reach Sierra Leone
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Discussion Notes
Unit Two
Unheard and Unrecognized Voices

Native Americans
Preconceived notions about what, who, and where they were lead Columbus and
subsequent explorers, settlers to undermine their efforts of expansion and destroyed
civilizations and cultures that were not recorded before their demise. Europeans were
expansionistic and evangelistic-they were hungry for land, spice, gold, converts. Both
sides, Europeans and indigenous peoples, were ethnocentric. This led to conflict, but hot
always. As with everything, there were exceptions in the forms of people on both sides
trying to understand and appreciate one another. Inevitably, there were forms of
humanity as well as inhumanity conducted on both sides.
The inhumanity of white settlers and colonists dictated the treatment and demise of many
Native American nations. In Carolina, natives were captured, sold into slavery, and sent
to the West Indies or New England. When the Savannah Indians thought to emigrate to
Maryland and Pennsylvania to attempt better relations with the Quaker settlers, the
Carolinians said their goodbyes with bloody raids that all but demolished the Native
American tribes of coastal Carolina by 1710.

Africans
In 1619, a ship with the appearance of a Dutch warship arrived near Jamestown and sold
20 Africans. Thus began the slavery system in North America. However, for many
1
years, slaves were too expensive and it wasn't until the 17 h century that blacks accounted
for a noticeable portion of the colony's population.
The economies based on tobacco, sugar, rice and other labor intensive crops proved to
shape social stn1cture of the colonies.
Many immigrants hoped to escape the religious intolerance in Europe and England by
settling in America.
o Lord Baltimore planned a settlement in Maryland. Hoped for religious tolerance,
but since he and his family were Catholic, they became uneasy when they were
surrounded by Protestant farmers.
o 1649 Act of Toleration passed which guaranteed toleration to all
Christians.
o However, it decreed the death penalty for Jews and atheists, or those who
denied the divinity of Jesus.
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Unit Title: Unheard and Unrecognized Voices
Topic: Recognition of the variety of writers
Lesson Objectives: Students will become familiar with a variety of American writers.
EALRs Addressed: Reading 1.1, 1.2, 1.3

Time
5

30

10-15

Procedures
Activitv
Brainstorm Students will write the first ten novelists,
poets, short story writers, essayists that
come to mind
Discussion Discuss with students the different
cultures in America. Why could they
remember the writers they did? What
prompts them to read the types of books
they do? How do the books or other
materials they read help them find
personal meaning? What do they enjoy
about reading the things they do? What
would push them beyond their
boundaries/comfort zones?
Free Write Students will write their thoughts about
the representation of cultures in
literature and why they have or have not
been exoosed to in reading: material.

Sunnlies
Paper/Pencil

Assessment Questions: Are students able to identify writings from cultures different
from their own, or from the typical canon of American literature?
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Unit Three
Revolntionary Period: Age of Reason

Objectives:
o To gain exposure to notable Revolutionary writers.
o To recognize the growth of American English, the American language.
o To explore the information through identifying literary elements and
historical concepts.
Authors:
•

Benjamin Franklin, Excerpts from Autobiography,
Character
American English
"Sayings of Poor Richard"
Irony

•

Thomas Jefferson, From The Autobiography, Declaration oflndependence
Parallelism
Precise Meanings

•

Thomas Paine, The Crisis, No. 1
Argument
Main Idea
Images
Metaphor
Analogy
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Discussion Notes
Unit Three
Revolutionary Period: Age of Reason
April 1721 a ship from the West Indies docked in Boston Harbor. That a ship docked is
not worth much note; however, this ship carried not only tangibles as cargo, but also
smallpox. The disease had to affect social and intellectual life.
o White settlement had been inhibited by the Native Americans.
o Smallpox swept through the tribes, killing thousands.
o In 1763 Lord Jeffrey Amherst ordered his soldiers to give infected blankets to
Natives-intentional germ warfare.
o This killed the Natives, leaving an easier path for settlement; at least that was
what was hoped for. But what were the aftereffects? Did the Natives take kindly
to this? Did the other settlers condone this? What role did Christian values play
in this act?
o 1776 George Washington ordered his troops to be inoculated.
o The practice of inoculation in Europe, Asia, North Africa helped induce
population growth.
o Inoculation became important in Europe when the reigning families inoculated
themselves, their court, and their military. (However, they waited until some of
the family members died first-sometimes the death was of the sole heir to the
throne-Hapsburg family.)
How did disease help shape our nation?
o By necessity, Americans had to be practical and adaptable in their thinking, so
they could survive. There was not a surplus and disposable white population here,
so we had to preserve each and every life (physically and spiritually).
Cotton Mather (1663-1728)
o Old style Puritan minister and historian
o Combined natural science and medicine with Puritan beliefs, ethics, conduct
o Member ofBritan's Royal Society
o Sought practical cures for specific diseases
o Borrowed inoculation from Moslems. Since inoculation was a Moslem
practice, it was opposed-others thought this would cause men to believe
they could do the work of God.
Religion and Practicality of Science: Americans had to have a practical approach to
social change and scientific research. Americans were "tinkerers"-they came with few
tools to new lands which had new plants, animals, and peoples to categorize. They had
to be generalists and they had to experience everything before they could arrive at any
conclusions. Preconceived notions of the New World held by Europeans had to be
dispelled. These notions were dispelled with collected and categorized infomzation.
Therefore, the writing of this time period was practical and its purpose was to record
events, people, things. It was not meant to have a narrative aspect, although the writers
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did use their own voice. Note the difference in modern best sellers and the writing from
this time period American thought had to be thought in actionMichel Guillaume Jean de Crevecoeur (1782)
Letters from an American Farmer: The American farmer "finds himself suddently
deprived of the assistance of friends, neighbors, tradesmen, and of all those inferior links
which make a well-established society so beautiful and pleasing. He and his family are
now alone. On their courage, perseverance, and skill their success depends."
This provides a source orjmiriiltism. Why?
Age of Reason-Enlightenment
o Began in Europe with rationalist philosophers and scientists of the 17th century.
Rationalism: Belief that we can arrive at truth by using our reason rather than relying
on the authority of the past, on religious faith, or on intuition.
Rationalists' View of God:
God's special gift to humanity was
reason-the ability to think in an
ordered, logical manner. He enabled
humans to discover spiritual and
scientific truth. People are born with an
innate ethical sense and all have the
ability to regulate and improve their own
lives.
"I think, there/ore I am. "
--Rene Descartes

Puritans' View of God:
God is actively and mysteriously
involved in the workings of the universe.

Americans had a homegrown practicality. There was a sense of American
pragmatism in which Americans were concerned with actual occurrences.
o Rationalists focused on the practical cause and effect in history with an emphasis
on what practical lessons they had to offer.
o This is characterized by an interest in public welfare and a willingness to
experiment, no matter what the supposed authorities might say. (For example,
Cotton Mather and the smallpox inoculation.)
Rationalists combined American common sense with European ideas.
o They had an inherent drive to improve living conditions, forms of government,
individual minds.
o This is observed in the writings of Benjamin Franklin and Thomas Jefferson,
especially in the statement "We hold these truths to be self-evident."
How did the Rationalists combine their thinking and religion?

P39

o They focused on practical accomplishment and believed that God had made it
possible for all people at all times to discover natural laws through their Godgiven faculty of reason.
o Benjamin Franklin, Thomas Jefferson, and Thomas Paine sought principles that
united all religions.
o They believed the universe was orderly and good.
o They stressed humanity's inherent goodness.
o They believed in the perfectibility of every individual through the use of
reason.
o God's objective was the happiness of his creatures. Therefore, the best
form of worship was to do good for others.
The Rationalist point of view was shared, in varying degrees, by onr Fonnding
Fathers.
o Provided the basis for the principles of the American Revolution and our system
of government Gustification).
o We were to seek independence to restore natural rights that were evident to our
reason but had been taken away by the British. (Thomas Paine)

American literature at this point:
o was rooted in reality rather than imagination.
o the best minds were concentrating on social, political, and scientific
improvements.
o was presented in pamphlet form to serve practical or political ends.
Poetry:
o "Broadsides"-often ridiculed the British.
o Called for Americans to
o avoid British tea
o wear homemade clothes
o take political action
o FIGHT FOR LIBERTY
American Revolution (1775-1783):
"The Revolution was effected before the war commenced The Revolution was in the
hearts and minds of the people."
-John Adams, 1818

Reasons for the Revolution:
o Two ideas that shaped American political thought:
o Republicanism: a just society is one that citizens willingly subordinated
their private, selfish interests to the common good.
o Corruption: sense of rot or decay identified by the Whigs
What did British authorities come up with to keep their hold on the colonies?
o Mercantilism
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•

o
o
o
o
o

o

The Navigation Law of 1650-stated that all American products
were to be transported only by British ships.
Looked at American colonies as tenants who had to pay "rent" in the form
of tobacco, sugar, ships' masts, etc.
Colonies should refrain from producing or exporting certain goods.
If the colonies could be kept under tight control, they would not have ideas
of self sufficiency or self government.
Britain created a currency shortage in the colonies. (Colonists used
homemade goods for trade.)
StampAct 1765
• Colonists replied with "No taxation without representation."

of

American Declaration of Independence, July 4, 1776
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Chronology
These events are important only as cause and effect. What changes did these
events effect? How are and in what are the changes reflected?

1650

First Navigation Laws to control colonial commerce

1696

Board of Trade assumes governance of colonies

1763

Frerich and Indian War-(Seven Year's War) ends -

1764

Sugar Act

1756

Quartering Act
Stamp Act
Stamp Act Congress

1766

Declaratory Act

1767

Townshend Acts passed
New York legislature suspended by Parliament

1768

British troops occupy Boston

1770

Boston Massacre
All Townshend Acts except tea tax repealed

1772

Committees of correspondence formed

1773

British East India Company granted tea monopoly

1774

"Intolerable Acts"
Quebec Act
First Continental Congress
The Association boycotts British goods

1775

Battles of Lexington and Concord

(Revised from The American Pageant)
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Benjamin Franklin (1706-1790)

Youth:
o
o
o
o

One of 17 children
Apprenticed at 12 years old to his older brother James in a printing house
Ended his apprenticeship at 17 years old by running away to Philadelphia
At 24 years old he was a prosperous merchant, owned a successful print
shop, was publisher of The Philadelphia Gazette

Philosophy:
o Realist
o Devoted to improvement of self and society
o Believed that things ought to work better and more efficiently:
• Inventions, municipal projects
At 41 years old, Franklin retiredfrom business. However, he then became a diplomat to
England with the hopes of reconciliation and avoidance ofRevolutionary War. He was
popular at first, but when issues became more heated, he left England and went to
France and successfully gained their support for Americans. When the war was over,
Franklin helped to negotiate peace. In 1787 he was part of the Constitutional
Convention.
From The Autobiography

Vocabulary:
o
o
o
o
o
o
o
o
o
o

Arbitrary
Indiscreet
Impracticable
Itinerant
Ingenious
Rectitude
Avarice
Annex
Unremitting
Subsequent

Written in plain style.
Allusion to John Bunyan-use of dialogue
"Sayings of Poor Richard"
o Maxims/Aphorisms
• Look at Anne Bradstreet's, Ralph Waldo Emerson's, and W.W.
Robertson's
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Thomas Paine (1737-1809)

Youth:
o Born in England
o Poorly educated if at all
o Lived 37 years in England doing odd jobs
• Tried to organize workers to demand higher wages (not a common
practice at the time)
• Received a letter of introduction from Benjamin Franklin (they met
in London)
"Common Sense"
• Published pamphlet denouncing George III as a "Royal Brute"
• From here he joined the Continental Anny
The American Crisis
• Pamphlet format
• Commented on the course of the Revolutionary War
• Message was Do Not Give Up!
Later in Life:
• 1787 Returned to Europe
• 1791 Published The Rights of Man
o Inspired the French people and encouraged the French Revolution
o Made him a hero to the French people
o Imprisoned in France for being an English citizen
• James Monroe (future president of the United States) went to his
rescue, stating that Paine was an American citizen
The Age of Reason
• Thought to be an atheistic work
• Paine's return to America in 1802 and was received as an outcast
The Crisis, No. 1
Vocabulary
• Esteem
• Celestial
• Impious
• Relinquish
• Hypocrisy
• Apparition
• Apprehension
• Martial
• Prudent
• Chastise
•
•

Literary Elements
• Imagery
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Syntax
Informational purpose

Unit Title: Revolutionary Period
Topic: Character of the people and writings
Lesson Objectives: Students will identify the catalysts of the American Revolution as
well as the mindset of American people.
EALRs Addressed: Reading 1.1, 1.2, 1.3; Social Studies 1.1, 1.2, 2.2

Time

IO

30

10

Procedures
Activity
Introduction Teacher will present a few facts about
the American Revolution-who were
the Americans fighting and why
• Why was patriotism-to a new
nation or to England-so
important? Is it as important
today?
Students
will discuss what reactions
Discussion
would be today to the events and
restrictions of that time. (Good
opportunity to discuss 9/11 or other
current events)
Students will write a reflection of their
Writing
discussion which includes their reaction
or feelings regarding restrictions placed
on the colonies bv Britain.

Sunnlies

Assessment Questions: Can students identify the character of the people of the
Revolutionary Age? Do they react to that character or the events?
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Unit Four
Romanticism

Objectives:
• To gain exposure to notable Romantic writers.
• To recognize social changes.
• To recognize value changes.
• To recognize the acceptance or rejection of trends.
• To recognize a trend in American literature to separate American writers from
European writers.
• To explore the information through identifying literary elements and historical
concepts.

•

Henry Wadsworth Longfellow
"The Cross of Snow"
Figurative Language
"The Ropewalk"
Simile
Imagery
Metaphor
Tone
"The Tide Rises, The Tide Falls"
Onomatopoeia
Personification

•

Oliver Wendell Holmes
"Old Ironsides"
Metaphor
Irony
Symbolism
James Russell Lowell
"She Came and Went"
Simile
Imagery
Paraphrase
Refrain

•
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Unit Four
Discussion Notes
Romanticism
Romanticism: 19th century school of thought that considers the rational inferior to the
intuitive.
• Focus on rising above dull realities .
• Use exotic settings (past or present) .
• Contemplate the natural world .

Romantics sought rise above dull reality by:
a. exploring exotic settings in the more natural past, or a world far removed
from the industrial setting.
b. contemplating the natural world until dull reality drops away to reveal
underlying beauty and truth.
The New World, the young nation, had new themes to present to a world wrapped in
tradition.
• Journeys to cities (civilization) were looked at as something that could be
dangerous.
• Cities provided moral ambiguity, corruption, death.
• The countryside provided independence, straightforward moral certainty, health.
• The Frontier provided the geography of the imagination.
• Journeys now went from cities/civilization to country/nature.
o These journeys represented flight from and to something
o There was a sense of distrust of civilization
o Nostalgia for the past
o Concern with individual freedom
o Interest with the supernatural
o Profound love for the beauties of the natural landscape
Romantics valued:
• Imagination
• Spontaneity
• Individual feelings
• Nature

Realists valued:
• Reason
• Logic
• Planning
• Cultivation

Romanticism was a reaction to realism. Romantics believed that imagination could
discover truths that reason could not reach. These truths were usually accompanied by
powerful emotions and associated with beauty. People realized the limits of reason.
Novels of this time period were unique in the literary world. The American novelist had
different subject matter and different settings than what the literate world had previously
seen. American novels had wilderness settings that Europe did not have. These novels
coincided with Westward expansion and a nationalist spirit. American novelists were
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able to reinforce the idealization of frontier life. These novelists saw rapid growth of
cities, and believed that virtue should be found in innocence, not in sophistication. This
led many Europeans to believe that Americans were unsophisticated and uncivilized.
They wrote about eternal truths being found in the wilderness, an aspect of nature
unknown and unavailable to Europeans.
Gothic novels fall into the Romantic category because in them are the valued aspects of
Romanticism. There are wild landscapes, mysterious castles or dwellings. Their
characters contemplate the natural world and common occurrences bring about important,
deeply felt insights.
The poetry of this time is lyrical. The natural world is contemplated, and as in the novels,
common objects or occurrences in nature bring about important, deeply felt insights.
Puritans also drew moral lessons from nature, but the emphasis mid goal of each type of
thinking are different. Puritans were limited by their religion--theyfound God in the
Bible and in nature. Romantics found that God was less clearly defined. Experiences
with nature and God were defined as a more generalized emotional and intellectual
awakening, rather than totally spiritual. The farm ofRommitic poetry mimics that of
European poetry, but note that the content is quite different.
The Romantic Hero
• Youth (had childlike qualities)
• Innocence
• Love of nature
• Distrust of town life
• Uneasiness with women
• Need to engage in a quest to find a higher truth in the natural world.
Fireside Poets: Read for entertainment. Appealed to ordinary literate people because
they wrote about familiar topics: love, patriotism, nature, family, God.
• Longfellow
• Holmes
• Lowell
• Whittier

Important aspects of American society must be noted. There is a sense of unity because
of the American Revolution in which the United States gained her independence from
Britain. However, the states had disputes between themselves. The Industrial Revolution
is taking place and the emigration from country to city, and city to country is changing
peoples' views, beliefs, and values.
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Frontier

How did the westward expansion and Manifest Destiny shape American literature?
• Diaries
• Letters
• Ledgers
Contact with tribes:
• Lewis & Clark (explorers)
• Missionaries
• Frontiersmen
UseofLand:
• Grazing
• Hunting
• Mining
• Farming
• Railroad Expansion
Philosophy of White America
• Daniel Boone
• Mad Ann Bailey
• Missionaries
Industrialization/Whaling & Fishing Industry
1889-Mass settlement of the West
• Rekindled the American Dream for whites-immigrant or American born
• Settlers were allowed by the government of the United States to cross the border
of Indian Territory and claim land. This broke treaties and caused significant loss
of land to tribes who were forced to move there. This is further destruction of a
culture, deterioration of the pride of a people. In 1907 the tribal lands were
brought into statehood as Oklahoma. Indians appealed to the white conscience.
What happened?
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Henry Wadsworth Longfellow (1807-1882)
Audience:
• Hungry fro sermons and lessons
• Wanted to be assured that their values would prevail over the new forces of
history (industrialism)
Longfellow endorsed values that were positive forces in the making of the American
character. What were those values? How do we get them out of his writing?
"The Cross of Snow"
This is a personal reflection on a tragedy.
Literary Elements
• Imagery
• Symbolism
• Sympathy
• Figurative language
"The Ropewalk"
We see a past in this work that can be transferred to the present. How? It tells of
creation, use, and contemplation.
Literary Techniques
• Imagery
• Simile
• Metaphor
• Tone
Historical Concepts
• Industrialization
• Child Labor
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Oliver Wendell Holmes (1809-1894)

Youth:

• Upper class Bostonian
Accomplishments:
• Medicine and literature were his simultaneous pursuits
• Became a physician because it would teach him about humankind
• Mixed philosophical conservatism and intellectual boldness
• Publication of first book of poetry and received a degree from Harvard
simultaneously
• One of the founders of The Atlantic Monthly
His poetry was characteristically light/comic. He commented on social and intellectual
shortcomings of his contemporaries.
"Old Ironsides"
• The Constitution, a warship which defeated the British warship Guerriere in 1812
• The Constitution was going to be scrapped
• Holmes wrote this in protest to the ship being scrapped
• (Shows the effect literature can have on events)
Literary Elements
• Persuasion
• Connotation
• Imagery
• Allusion
• Metaphor
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James Russell Lowell (1819-1891)
Youth:
• Concord, Massachusetts
• Born into an aristocratic family
Purpose:
• Wrote for the abolitionists
• Strong social and political convictions
• Progressive spirit
o Part of the Abolitionist movement
o Fought post-Civil War industrial problems
Believed American poets ought to be more American
Godfather to Virginia Woolf
"She Came and Went"
This is a poem about the life and death of his one-year-old daughter.
Discuss infant mortality rate, diseases, and circumstances of irifant mortality rate.
Literary Elements
o Simile
o Metaphor
o Refrain
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Unit Title: Romanticism
Topic: Literary Elements
Lesson Objectives: Students will be able to identify literary elements used in Romantic
literature.
EALRs Addressed: Reading 1.2, 1.3; Writing 1.1, 1.2

Time
10
45

5

Activity
Procedures
Introduction Students will brainstorm and form a list
ofliterary elements they know
Teacher will present a short piece of
Romantic literature and help students
identify the typical elements used in
Romantic literature.
Quiz
Teacher will hand out a quiz on literary
elements

Sunnlies

Short poem or story

Assessment Questions: Can students name the literary elements used in Romantic
literature? Can they give examples?
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Unit Five
American Renaissance

Objectives:
• To gain exposure to notable American Renaissance writers and their works.
• To recognize that the history of a nation is embellished at later times.
• To explore the information through identifying literary techniques and historical
concepts.
Idealists
• Ralph Waldo Emerson,
Self Reliance
"Concord Hymn"
Apostrophe
Hyperbole
Figurative Language
"The Snow Storm"
Personification
Figurative Language
Sensory Language
•

Henry David Thoreau
"Resistance to Civil Government"
Paradox
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Discussion Notes
Unit Five
American Renaissance

The American Renaissance did not indicate a rebirth, it indicated the arrival at cultural
maturity in the young nation.
What significant event took place during this time period? How does that event influence
the topics, themes, elements of the writing during this time period?

Renaissance: Cultural revival; rebirth
How does a culture become reborn? What are the catalysts?
The American Language
Growth, development, and structure of a language change as economy and class change.
o American education began with Latin grammar schools.
o Then there was the American Revolution.
o American education then turned to English grammar schools.
o Americans wanted to gain a linguistic independence, but texts were
only available from England. This frustrated the effort, but did not
squelch it.

Noah Webster-"A national language is a band of national union."
o The American Spelling Book-wanted uniformity of spelling and
speech. (Wanted to avoid dialects. Obviously, that did not work.)
He believed that the uniformity of speech would reconcile
Americans to one another.
o Webster had radical ideas for spelling, did not believe in
superfluous letters. Not all of his ideas were accepted, but the
difference in spelling between English and American words
generally rest on his developments.
17 55 Samuel Johnson published the Dictionary of the English Language
1806 Noah Webster published the Webster's Dictionary
1789 Webster wrote in praise ofAmericanfanners and mechanics:

A man of great soul would sooner imitate the virtues of a cottage than the vices of
a court; would deem it more honorable to gain one useful idea from the humble
laborer, than to copy the vicious pronunciation of a splendid court.
This quote is much like Walt Whitman's writing. Whitman believed in and appreciated
the American, his labors, his emotions, his language.
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Webster had a desire for common, regular American language. The dictionary he
published in 1828 included American words. For those inclusions, he was attacked and
criticized by purists.
The literature of the American Renaissance
• Does not deal with ordinary life
• Magazines, which published short stories and poetry, became popular among
prosperous and well-educated readers. (Education was no longer limited to basic
literacy and to the study of the Bible.)
• The works from this time period are a declaration ofliterary independence.
• The Intellectual and Social life of New England:
• Focused on self improvements
• Intellectual pursuits
• Lyceum movement in 1826 meant to improve education
• Train teachers
• Establish museums
• Practical
• Inspirational
There were many reform movements:
o Horace Mann: public education
o Dorthea Dix: improve conditions of insane asylums
o Blind and Deaf education, help
o Abolitionist Movement: end slavery
o Women's suffrage and other rights
o Utopian societies
Transcendental School of thought influenced but was scorned by Renaissance writers.
Transcendentalists:
o Sought to create a consciousness that would exhibit the religious
freedom and democracy of the new nation.
o Believed the ultimate reality (God, cosmos) went beyond human
experience.
o Believed that true reality was spiritual rather than physical.
o Sought permanent spiritual reality.
o Believed in human perfectibility.
Don't forget about the Puritans and Rationalist thinkers. Their thoughts, beliefs, values
were the foundations that new types of thought were built upon.
o Puritans believed god was revealed through the Bible and physical
world. (Jonathan Edwards)
o Rationalists believed nature was to be looked at scientifically and
to be usedfor the betterment ofhumanity.
Ralph Waldo Emerson put these thoughts together. He believed the mystical outlook was
of "higher" importance than the practical outlook. He believed things ought to be
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spontaneous and emotional, not deliberate and rational. He saw that the physical facts of
nature were the open door to the spiritual or ideal world. There was a profound optimism
in the outlook of the Idealists of the American Renaissance. They believed that anyone
can find God directly in nature, God is good and works through nature. All one had to do
is observe and interact with nature.
The works of Melville, Hawthorne, and Poe deal with the power of darkness, though in
different areas.
• Their works were influenced by Transcendentalism, but they generally did not
follow that school of thought.
• Sometimes spiritual facts were not necessarily good or benign.
• Their writings developed from the mystical and melancholy aspects of Puritan
thought.
• They wrote about the common roots in America's past.
• Their characters live on two levels: real people and something larger than reality.

Melville: good vs. evil
Hawthome: psychological effects of sin
Poe: mystical realm in the derangement of the senses
These writers used symbolism to stress intuition, powers of nature, and individual
emotion.

Europe

Far East
Ideas

American Roots
especially about relationships between:
*God
*humanity
*nature
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Ralph Waldo Emerson (1803-1882)
American Born!
Emerson expressed the advantages of this young nation.
• Freedom from used up European thought.
• Access to higher laws ( spiritual laws) directly through nature.
• Energy.
• Opportunity to reform the world.
What might Emerson want to reform? What world is he wanting to reform? What are
the constraints of the world?
Emerson appealed to intellectuals as well as to the general public.
• Helped open the door between the commonplace and philosophical/spiritual truth.
• Essayist, philosopher, poet.
• High expectations and a life pathway set out by others.
• Teacher, Unitarian minister.
When his wife died, he experienced inconsolable grief. He became disillusioned with his
religion. (Does that surprise anyone? Do most people feel this wtry? How do they come
out ofit?)
Influences:
• Thomas Carlyle--British historian
• Immanuel Kant-German philosopher
o These men wanted all to have individual greatness and denounce the evil
of modem society.
• Samuel Taylor Cooleridge--Intuition
Philosophy of history:
• Denied the importance of the past.
• Focused on the nature of our humanity and the idea of man.
• Believed individual souls are part of a larger entity-the "over-soul"
• Common things belong to and make up the whole-this opens the door to the
eternal.
• He inspired those who were disappointed with the narrowing material or spiritual
condition of their lives.
Significant life events:
His son died when he was six-yeas-old from scarlet fever.
Friends with Louisa May Alcott
Visited by Walt Whitman after he'd written the famous letter.
At the end of his life he lost his memory, and he knew it.
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From SelfReliance
His whole point is American individualism. This is the central characteristic of American
sensibility.
"To be great is to be misunderstood."
Who does this quote fit today? Who is so misunderstood now that they will have to be
great at a later date? Avoid those whose talents are replaceable or disposable.
"Concord Hymn"
• Example of occasional poetry
• Spiritual reality
"The Snow Storm"
• Art imitates nature
• There is a correspondence between nature and human life.
Emerson's Aphorisms: Compare with Anne Bradstreet's, Benjamin Franklins, W.W.
Robertson's.
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Henry David Thoreau (1817-1862)

Education
• Harvard educated, but deemed a failure
• Familiar with German philosophy and English literature
• As opposed to Ben Franklin, Thoreau seemed to be a selfun-made man
o Squandered his education, talent, intelligence, friendships of brilliant
people.

Interactions with people:
• Not well-liked even though he was admired.
• Biggest fault was that he lacked ambition. But that ambition was defined by other
people. Was he a failure by his own standard, by his own definition of ambition?
• Extremely attached to the Concord, Massachusetts area Declined going on a
European tour• Retreated to Walden Pond-a piece ofland owned by Emerson
• Believed people were too wrapped up in material pursuits and were therefore
becoming one-dimensional.
• Strongly opposed to slavery and helped many fugitive slaves.
Writing Style
o Blended styles and content. He looked to Nature, rather than to the stylists of the
past, for a model.
o Alluded to Greek and Latin epics-mythic past and truth seeking voyager of the
present. What kind of hero was Thoreau? What kind ofa person would he see as
a hero?
When he was dying, his aunt asked ifhe had made his peace with God. His reply:
" ... I didn't know we had ever quarreled."
He accepted death with pleasure and peace-he had accepted and acknowledged all of
his shortcomings and strengths.
From Walden, or Life in the Woods
"Economy''

o Point of View is first person. He speaks directly to readers; therefore, he involves
them in his experiment.
o Stressed the simplified lifestyle
o Stressed self-sufficiency
o Moved to Walden to find out what life is
o Found heroic meanings in commonplace occurrences, details
"Where I Lived and What I Lived For"
o He went to the woods to live deliberately
o Analogy-people and railroad ties-life is built on the backs of one and traveled
by another.
"Solitude"
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o
o
o
o

o
o
o
o

o
o

o
o

What is solitude?
Thoughts " ... take root and unfold themselves"
Believed that the world is just a point in space.
"What sort of space is that which separates a man from his fellows and makes him
solitary? I have found that no exertion of the legs can bring two minds much
nearer to one another."
"The Bean Field"
Filled his time with purposeful hoeing
Gathered strength from the earth (allusion to Antaeus-metaphors from Greek
Mythology)
With these allusions, Thoreau makes ordinary labor become heroic.
"Brute Neighbors"
What's the point of the ant war? There is tenacity on both sides, and neither side
calls a retreat. What can we leam from this? Are there any historical events that
parallel the ant wars? Think about religious wars or conflicts.
Loon-a philosophical metaphor on the relationship between people and nature.
Laugh-the loon can be evasive under water, but he always gives himself away
with his laugh.
"Conclusion"
Left the woods as deliberately as he went to them.
Left to live another life. One is not meant to tread the same path always. There
are other opportunities from which to glean meaning. Thoreau felt that too often
the feet and the mind leave only one path.
o Tradition and conformity are ruts.
o People "walk to a different drummer."

From "Resistance to Civil Government"
o This work had no immediate influence on the course of things, but if one looks at
Gandhi and Martin Luther King, Jr., one would find Thoreau's influence.
o Perhaps this works shows us that Thoreau wanted to withdraw from society to
avoid difficult questions, OR his withdrawal was the only way he could do to
justify his stand. What was his stand?
o Believed in the Jeffersonian statement "That government is best which governs
least."
o Government shows how easily men can be imposed upon.
o The American government didn't do anything, the American people did.
o Philosophy: We don't have to oppose wrongdoing actively; we have to reji,se to
engage in it. If people's wrongdoings were treated in such a manner today, what
would it affect?
o "What is once well done is done forever." What can this quote apply to in today's
society and in the past?
o Thoreau was arrested for not paying a poll tax ( a tax to allow him to vote).
o Believed that it was ridiculous for his body, mere flesh and bones, to be
locked up. It did not stop his mind from thinking or his heart from feeling
or his senses from experiencing.
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Do you agree with the.following statement? Why or why not? Are individuals in a
position of higher power than a govemment? Explain.
"There will never be a really free and enlightened State, until the State comes to
recognize the individual as a higher and independent power, from which all its own
power and authority are derived, and treats him accordingly."
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Gothic Romanticism

•

Edgar Allan Poe
"The Raven"
Imagery
Tone
Symbolism
Rhyme Scheme
Meter
Meaning and Message
Speaker
Sound Effects
"Annabel Lee"
End Rhyme
Internal Rhyme
Meter
Repetition
"To Helen"
Simile
Alliteration
Rhyme
Allusion
Extended Simile

"The Masque of the Red Death"
Imagery
Climax
Symbolism
Allegory
Allusion
Theme
Psychological Effect
"The Fall of the House of Usher"
Imagery
Setting
Point of View
Allegory
"Eldorado"
Meter
Connotation
Tone
Symbolism

•

Nathaniel Hawthorne
"The Minister's Black Veil"
Characterization
Symbolism
Tone
Theme
Parable
"Rappaccini' s Daughter"
Ambiguity
Characterization
Climax
Setting
Irony
Moral
Foils
Symbolic Level
The Scarlet Letter
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Edgar Allan Poe (1809-1849)

Youth
o Born to an alcoholic father and a talented actress mother.
o Had a brother and sister.
o Children were orphaned and adopted out to other families.
o Edgar lived with John and Frances Allan, a prosperous tobacco merchant
couple, but was never formally adopted.
o Spend five years of his childhood in London (perhaps influencing his settings)
What were the conditions for orphans during this time? What regulations were there on
adopting and who was able to adopt?

Education
o University of Virginia (met Elmyra Royster and was engaged. The engagement
did not last.)
o Disappointed John Allan as he was idle and was indifferent to business. Allan did
not approve of Poe's literary ambitions.
o Poe did show signs of brilliance, but was not noted for it.
o Gambling caused him to be withdrawn from university.
Early Writing
o 1827-Tamerlane, went unnoticed
o 1829-El Aaraaf, now recognized but received no fame or fortune
o The Narrative of Arthur Gordon Pym, the only full-length novel written by Poe
Conflicts
o Joined army. Went to West Point, tired of the rigid lifestyle and was dismissed.
o Always in conflict with John Allan and was simply cut out of Allan's will when
he remarried.
o Became editor of a magazine, and excelled at that. He was sought after by other
magazines. However, his style of criticism and writing made working difficult.
o Moved in with his aunt and cousin in 1835.
o Married his cousin and was criticized heavily for that.
o 1847 Virginia died.
o "I became insane, with long intervals of horrible sanity. During these fits
of absolute unconsciousness I drank, God only knows how often and how
much. As a matter of course, my enemies referred the insanity to the
drink, rather than the drink to the insanity."
o Spent the rest of his life looking for someone to adopt him. Met Ms.
Royster by accident. Intended to marry her, but he died. YIKES! He
disappeared for five days and was found in someone else's clothes and
without money. He spent several days between consciousness and
unconsciousness. He died on October 7, 1849 after saying, "Lord help my
poor soul."
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Poe brought the Gothic tradition to a peak. (The Gothic tradition is the central aspect of
the European Romantic movement.)
Gothic: type of architecture of the Middle Ages (the Dark Ages). The term Gothic was
applied to the type of writings that try to reproduce that atmosphere-castles, dungeons,
secret passages, mysterious settings, elements of the bizarre and supernatural.
Poe put these elements into short stories.
Poe's Writing
o Death is in every story-Death points his finger at the characters, and at the
reader
o Laid the foundation of the modem detective story.
o Influenced Sir Arthur Conan Doyle, Feodor Dostoevski
Was more admired in Europe than in America.
o Desired most to break away from reality/actuality to enter the world of
imagination-a world that was chaotic and potentially evil, not a source of
dreams and visions.
o Atmosphere and Ambiguity are strengths in his writing.
o Shows the truth that lies in the dark and irrational depths of the human
mind.
o Portrayed the murky territory around the edge of sanity.
o Poems reflect the sense of mystery, reverie, desolation, solitude
o Viewed America as commercial. How can this be a surprise? Is
American still commercial? Is commercialism limited to certain areas, or
is it a blanket characteristic?
Contributions to the literary world:
o Modem detective story
o Cryptographic story-cryptograph: a system of secret or cipher writing
o Science fiction
o Charles Baudelaire translated Poe's work into French. Poe's writing inspired the
Symbolist movement, the decadents and pre-surrealists.
o Victor Hugo pronounced Poe "the prince of American literature."

Photography was invented in Poe's lifetime. He was one of the first Americans to have
his daguerreotype portrait taken. How did photography change literature? How did it
change people's perspectives of reality? How did it add to people's general knowledge
about the events of the world?
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Nathaniel Hawthorne (1804-1864)

Hawthorne had a loving and beloved wife. He was recognized in mid-life for his writing
and was admired by his contemporaries. (Note the difference between Poe and
Hawthorne already.)
Youth:
o Brought up in poverty so he had a sense of depravation.
o Attended Bodowin College without much notice. Became friends with Franklin
Pierce.
o Does not use as many Greek and Latin allusions as Poe.
Writing
o Spent 12 years in solitude perfecting his writing. (Thoreau, Dickinson, Melville
also were solitary figures.) Though he spent a few months at Brook Farm, the
atmosphere was not for him.
o Fueled by moral intuition
o Focused on the darkness of the human heart
o Aware ofthe guilt of ancestors
o Singular vision was that the human heart is a lurking place for past violence or sin
He found financial stability when working at the Salem customhouse, but in 1849 lost the
job. This was the year his mother died. However, he wrote The Scarlet Letter during this
time. It was a work that he found "almost impossible to throw a cheering light." The
novel was published in 1850. He then published The House of Seven Gables in 1851.
Things changed for him; Franklin Pierce was defeated by Abe Lincoln in the Presidential
election. (Societal unrest and the eve of the American Civil War).
About a path at the top of a hill Hawthorne said, "This path is the only remembrance of
me that will remain."
He withdrew from his friends and his later writings he considered failures.
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C

Unit Title: American Renaissance
Topic: America begins developing her cultural maturity
Lesson Objectives: Students will be able to identify the events, authors of the American
Renaissance.
EALRs Addressed: Reading 1.1, 1.3

Time
5
15
25

Procedures
Activitv
Discuss
the
definition
of renaissance.
Introduction
Discuss the maior writers of the time
What are the other renaissances students
Discussion
are familiar with?
What were the catalysts of the
Discussion
American Renaissance?

Sunnlies

Assessment Questions: Can students identify important events and major writers of the
American Renaissance?
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Unit Six
New American Poetry
Of course, Walt Whitman and Emily Dickinson are not the only new poets in American
literature. However, they helped to advance and shape the aspect of American poetry.
They relied on nothing but their words and appreciation of what it meant to be an
American poet, an American thinker. Both were close observers of people and life's
daily activities. However, they emphasized the aspects differently. Free verse and
cadence were important to Whitman-these techniques mimic the long, easy sweep of
sound that echoes the Bible and speeches of orators and preachers.
Objectives:
• To gain exposure to notable poets and their works.
• To define and identify elements of poetry.
• To explore the information through identifying literary elements and historical
concepts.
Poets:
Walt Whitman
"O Captain! My Captain!"
Symbolism
Tone
Metaphor
Emily Dickinson
"Heart! We will forget him!
Tone
"Success is counted sweetest"
Imagery
"The Soul selects her own
Society"
Imagery
Metaphor
Meter
Exact Rhyme
Slant Rhyme
"A bird came down the Walk"
Simile
Figures of Speech
Imagery
"I died for Beauty-but was
scarce"
Meter
Slant Rhyme
Metaphor

"I heard a Fly buzz-when I
died"
Irony
Tone
"If you were coming in the Fall"
Simile
Tone
"Because I could not stop for
Death"
Personification
Irony
Tone
"Tell all the Truth"
Metaphor
"Apparently with no surprise"
Personification
Theme
Pun
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Walt Whitman (1819-1892)

Youth:
• Second son of nine children.
• Grew up on a farm, but was near a growing city (Brooklyn)
• Grew up knowing grandparents-Family was established Americans
• Formal education until 11.
• Worked as an office boy, printer's assistant.
• Taught school for a short time.
• Well read: Homer, Shakespeare, Sir Walter Scott but never went to college.
Became interested in journalism. Traveled by train, coach, riverboat
• "Added to his limited sense of America the experience of a wilderness
surrendering its vastness to civilization."
Worked as a carpenter, editor, and other jobs.
Complied notebooks all his life.

** Published Leaves of Grass at his own expense.
It's obvious that Whitman did not have the traditional preparation as the other American
poets did. Therefore, he was not glued to tradition and was able to create his own type of
poetry. He was confident in his voice, as well as in the voice of America. He wrote
poems, essays, and stories about what it meant, felt, and looked like to be American.
Whitman had the ability to see heroism on both sides during the Civil War. He voiced
his acceptance of everything America and Americans had to offer, good, bad, or
indifferent.
(See Discussion Notes for the American Civil War in the Rise to Realism Unit)

P 69

Emily Dickinson (1830-1886)
Youth:
• Born into a well-to-do New England family
• Normal childhood-played, had friends, etc.
**When Dickinson was 23 years old, she went to Washington, D.C. with her father. She
was in love with a married man (who later died of tuberculosis). On that trip, she fell in
love with married Presbyterian minister: In 1861 the minister went to San Francisco and
Dickinson withdrew from all social life.
Although Dickinson had directed for her poems to be destroyed when she died, she
perhaps had the intention of becoming posthumously famous as she meticulously placed
her poems where people would find them. Few of her poems were published while she
was alive.
She corresponded with Thomas Wentworth Higginson, the editor to the Atlantic
Monthly.
After her death, her relatives published her poems. However, they changed some of her
punctuation and other techniques she used so that her poetry would better fit into the
traditional format. In 1955, Thomas H. Johnson edited her work. He did not change her
punctuation, rhyme schemes, syntax, or diction.

{
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Unit Title: New American Poetry
Topic: Themes of the new poetry
Lesson Objectives: Students will be able to identify the themes of America's new poetry
EALRs Addressed: Reading 1.1, 1.2, 1.3

Time
15

25

10

Activity
Procedures
Introduction Introduce Walt Whitman and Emily
Dickinson
Discussion Discuss themes of poetry and why the
themes were new
• Are any themes repetitive?
Are they relevant regardless of
time and space?
Discussion
Discuss whv the type of ooetrv is new

Sunolies

Assessment Questions: Can students identify and discuss the themes of the poetry?
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Unit Seven
Rise of Realism
Civil War through Post-War
Objectives:
• To gain exposure to notable authors and their works.
• To define and identify elements of fiction and nonfiction.
• To interpret and respond to autobiographies and to semi-autobiographical works,
stories, and novels through analysis of their elements.
• To explore the information through the use ofliterary techniques and historical
concepts.
Authors:
•

•

•

•

Frederick Douglass,
From The Battle with Mr. Covey
Autobiography
Personal Characteristics
Metaphor
Ambrose Bierce
"The Occurrence at Owl Creek Bridge"
Setting
Flashback
Point of View
Theme
Stephen Crane
"The Open Boat"
External Conflict
Internal Conflict
Complication
Suspense
Naturalism
Symbolism
Point of View
Omniscient Narrator
Kate Chopin
"A Pair of Silk Stockings"
Characterization
Motivation
Symbolism
Conflict
"Desiree's Baby"
Irony
Characterization
Setting
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"The Storm"
Setting
Characterization
Atmosphere
Symbolism
Motivation
The Awakening
Setting
Characterization
Motivation
Syntax
Symbol
Myth
Allusion
•

Mark Twain, various lectures and editorials,
The Translated Diaries of Adam and Eve
Metaphor
Simile
Humor
Allusion
Parody
The Adventures of Huckleberry Finn
Imagery
Figures of Speech
Characterization
Irony
Symbolism
Comic Tone
Setting
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Discussion Notes
Unit Seven
Rise of Realism

Focus:
The American Civil War (1861-1865) brought a new realization to the American
people-this country had the possibility of being tom apart by its own citizens. From this
war, a new social structure was created, and a group of people who lived, toiled, and were
the stepping-stones for a way oflife, became citizens. Their citizenship was met with
intense opposition, and for almost a century these people were kept under others' feet
with Jim Crow Laws. African-Americans played a vital role in the creation and
maintenance of the South, and at the same time were forced into subservience that
angered many alive while the institution thrived, and shames a nation now.
The war itself provided both optimism (as seen in the writings of Whitman and Emerson)
and pessimism (as seen in the writings ofMelville). The literature of this time period
consisted of poetry and pamphlets. Newspapers provide accounts of battles won and lost.
Mathew Brady captured the war in photographs-a new mode of retelling events.
However, realistic accounts of the war were not captured in the novel form.
The novel form available to American writers was the Romantic novel. The Romantic
novel held no room for writers to convey the atrocities and horrific experiences of the
Civil War. Therefore, accounts of the war were not captured by contemporaries of the
war, they were left to future writers.
Realist BeliefsNiews:
•
•
•

Existence is a battle with an indifferent and often hostile environment.
Looked at local manners with fidelity to the common course of ordinary life.
Writers used subjects from the lower classes-especially from the slums of
quickly growing cities.
o Factory workers
o Shop girls
o Corrupt politicians
o Prostitutes

Realists wanted to:
o Understand what the fuel and motivation of any sort of people are.
Realists looked at:
o Human and animal sciences
o Biology
o Psychology
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o
o

Sociology
Their own insights/observations

Realism combined with Naturalism-together these schools of thought implied that
human behavior was determined by forces beyond the individual's power, especially by
biology and environment. Realists and Naturalists looked at life "bluntly and crudely."
Rise of American Regional Writing:

Regionalism: Literature that emphasizes a specific geographical setting dlid that
reproduces speech and manners ofpeople who live in that region. Shows the
peculiarities qf speech and temperament.
Regional writers were realistic in relating speech patterns and manners; however, they
were unrealistic in their depiction of character and social environment.
Responses to the Civil War:
•
•

Idealism
Some found optimism (Emerson, Whitman)
Pessimism
Others were angered and felt little hope that the changes the war brought
would be any good (Melville-except Melville did show some optimism later)

The Civil War provided poetry and pamphlets. The realistic novel had not yet been
developed. The wounds, deaths, destruction-the horrors-of the war could not fit in the
romantic novel with the romantic hero. Therefore, the Civil War would not be novelized
until later, when new writers could develop a different kind of novel. Later writers would
write with the underlying theme of existence being a battle with an indifferent and often
hostile environment.
Realists looked at:
• Local manners
• Minute details and were loyal to the common course of everyday life.
• The motivation of people-any sort of people.
o They became concerned with biology, sociology, and their own
insights/observations.
o Believed that human behavior was determined by forces beyond the
individual's power, especially by biology and environment.
o Life bluntly and crudely.
• They gathered their subjects and content from the lower side oflife (unromantic)
bred by the growth of industry and cities.
o Shop girls
o Prostitutes
o Corrupt politicians
o Factory workers
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American Civil War (1861-1865)

The moral basis for the Civil War was easily slavery. However, factors such as state's
rights, social organization, and differing political views played important roles as well.
Abraham Lincoln was elected president of the United States before the war's opening
battle. Compromise was attempted, but until Lincoln was actually in office, he took no
sides. He was very willing to compromise, even to the point of amending the
. Constituti<m to protect slavery where it already existed. His quiet led to the assumption
made by the South that he too held radical Republican views and opposed compromise.
Lincoln's main concern was to maintain the Union, and to preserve it at any cost.

South
•
•

•

North

Fought to preserve their way oflife,
including the institution of slavery
9 million people, 3 million slaves
who could not join military

•

Fought to preserve the Union

•

22 million people, all able to join
military

Limited ability to manufacture arms
and ammunition, depended on
foreign imports

•

Abundant capability to produce
arms and ammunition
Extensive industrial base
Organized agriculture for foodstuffs
Many miles of Railroads
Commanded far more wealth
Able to get foreign credit because
the North had diplomats

•
•

•

•

•
•

$27 million in specie-gold and
silver
Retained the best military leaders
(they knew they needed fast and
significant military wins if they
were to keep any hope of winning
the war)

•

1861: Lincoln declared slaves contraband
1862: Congress forbid army officers to return slaves
Congress freed slaves from those engaged in rebellion
Militia Act said free slaves could join Union army
1863: Final Emancipation Proclamation

Many, many bloody battles fought, lost, and won. However, nothing occurred to make a
victory for either side. What is the effect of this on Americans?
1865: Lincoln re-elected as president, which meant the North would continue to fight.
The North had more people able to fight, more money, more weapons. The South
was running out of everything, except their belief that they were right.
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•
•
•

Sherman invaded Georgia with 100,000 men and was opposed by 60,000 of
Johnston's.
Atlanta was occupied by Union soldiers, a boost to Union morale, and a
tremendous defeat to the Confederates.
Sherman waged "total war'', which means that he waged war against the enemy
army as well as the enemy civilians.

Lincoln was shot by John Wilkes Booth on April 14, 1865 at the Ford Theater. He died
April 15, 1865. The country was now leaderless. Booth's intention was the revenge the
South. But this assassination caused the South to pay later during Reconstruction and
afterward. Without Lincoln, politicians became corrupt, and had no one to guide them on
how to rebuild, rekindle a unified feeling between the North and South.
The Wade-Davis bill was intended to:
• Issue amnesty to those who would pledge loyalty to the Union
• Ensure that the 13th amendment was ratified by the states, and that slavery was
abolished in their state constitutions
• Repudiate debts while in rebellion
• Declare secession null and void
President Johnson vetoed the bill. Republicans then did not recognize the legitimacy of
the Southern states.
1866: Freedman's Bureau Act and Civil Rights Act-meant to ensure the African
American's equality before the law.
14th Amendment: Declared African-Americans citizens and prohibited states from
discriminating against any class of citizens. (Southern states refused to ratify this
amendment.)
1867: Reconstruction Acts-Northern military occupation of the South
African Americans enfranchised
State supported free public education established
Labor laws made more fair
Tax laws made more generally equitable
But led to
Corruption
Shadow Governments
Ku Klux Klan and other vigilante groups
The South was left financially destroyed and leaderless.

Morals cannot be legislated How do Americans deal with this?
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(

President Lincoln's Gettysburg Address and an excerpt from General Grant's personal
memoirs are included in this section of Discussion Notes. These should be read aloud
and their poignancy should be discussed. Both pieces are simple but moving in their
content. Discuss the events that surround Lincoln's speech and Grant's memories. These
are the events and memories that the writers of this time dealt with. The writers had to
deal with the destruction of the South and the dissatisfaction of the North. After
Lincoln's assassination, the country that had killed it's own people to remain intact, as
well as to retain state's rights, was leaderless and for many years floundered.
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Gettysburg Address
--President Abraham Lincoln
November 19, 1863

Fourscore and seven years ago our fathers brought forth on this continent a new nation,
conceived in liberty and dedicated to the proposition that all men are created equal.
Now we are engaged in a great civil war, testing whether that nation or any nation so
- - conceived and so dedicated can long endure. We are met on a great battlefield of that
war. We have come to dedicate a portion of that field as a final resting-lace for those ho
here gave their lives that that nation might live. It is altogether fitting and proper that we
should do this. But in a larger sense, we cannot dedicate, we cannot consecrate, we
cannot hallow this ground The brave men, living and dead who struggled here have
consecrated it Jar about our poor power to add or detract. The world will little note nor
long remember what we stry here, but it can never forget what they did here. It is for us
the living rather to be dedicated here to the unfinished work which they who fought here
have thus far so nobly advanced It is rather for us to be here dedicated to the great task
remaining before us-that from these honored dead we take increased devotion to that
cause for which they gave the last full measure ofdevotion---that we here highly resolve
that these dead shall not have died in vain, that this nation under God shall have a new
birth offreedom, and that government of the people, by the people, for the people shall
not perish from the earth.
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Personal Memoirs
Ulysses S. Grant
What General Lee's feelings were I do not know. As he was a man of much dignity, with
an impassible face ... his feelings ... were entirely concealedfrom my obsen,ation; but
my own feelings ... were sad and depressed. I felt like anything rather than rejoicing an
the downfall ofa foe who had fought so long and valiantly and had suffered so much ...

General Lee was dressed in a full unifom1, which was entirely new, and was wearing a
sword of considerable value ... In my rough traveling suit . .. I must have contrasted
very strangely with a man so handsomely dressed, six feet high and offaultless form ...

We soon fell into a conversation about old army times ... Our conversation grew so
pleasant that I almost forgot the object of our meeting.
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Exploitation and Enterprise (1869-1908)
Social/Labor Unrest to Social/Labor Change

The West meant spaceSettlers' space meant a place to live and provide for families.
Cattlemen's space meant grass, water space for their cattle.
• Mexican-American war increased the demand for beef as the army had to be
fed.
• The American Civil War left ranches untended, so the cattle ran on public
lands
• Cowboys had to round up the cattle (Texans could not get their beef to
markets in the East because of Union blockades.)
Cowboy myth:
• Freedom
• Self Sufficiency
Cowboy truth:
• Economic reality
• Desperate men
• Ex-Confederates who lost everything, not just material possessions
• Liberated slaves
• Indians and Mexicans who shared the lowest rung on the social ladder
• Traveled three or four months driving cattle on 1,000 mile trails and were paid
$100, most of which would be spent at the cow-towns on prostitutes, gambling,
liquor
Legendary Cowboys: Created by contemporary story tellers, dime store novels
• Jesse James
• Billy the Kid (Billy the Kid and Jesse James were considered Robin Hood type
heros-they attacked big banks, big railroads, big money, not citizens)
• Pat Garrett
• WyattEarp
• Doc Holliday
• Wild Bill Hicock
• George Washington McKlintock
(Modem movies depict these characters romantically and often as if they are guilt free.
It's fun to have kids watch these after they learn some facts. My favorite movie is The
Cowboys starring John Wayne. It touches on the cattle king, the ex-confederate soldiers,
African-Americans, gold rush, American dream.)
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Gilded Age
This time period was named after Mark Twain's novel of the same name. It's meaning is
that this was a time of showy wealth but corrupt to the core. This is a time of innovation,
invention, big money, little workers.
Ulysses S. Grant served two terms as president of the United States. Although he was a
brilliant military leader, he was a naive political leader. He did not see corruption in his
own cabinet, which led to many problems.
Charles Darwin: In 1859, he published On the Origins of the Species by Means of
Natural Selection
• Set forth theory of evolution that the fittest will survive
• Big money people manipulated this theory and called it Social Darwinism, the
idea that wealthy people were wealthy because they worked at it, were good at it,
and rose above others.
Big Money People:
• John D. Rockefeller-oil and steel
• Jay Gould-gold
• John Pierpont Morgan-Railroad and steel
• Andrew Carnegie-Railroad and steel
o "Gospel ofWealth"
• Social Darwinism
• Those with wealth had the responsibility to use their money for the
clear benefit of society
• William H. Vanderbilt-Railroad
These big money people became philanthropists, as can be seen by the names of
universities, hospitals, libraries, etc.
Abundance of wealth, even in the hands of few, created much social change and many
social desires. Inventions increased as the American people had different dreams.

Inventions:
Alexander Graham Bell-Born in Scotland, grew up in England, immigrated to Canada,
became a professor at the University of Boston.
• Invented the telephone.
Thomas Alva Edison: American born, almost deaf by sickness and accidents.
• Invented an electric stock ticker which JP Morgan used immediately.
• Invented the incandescent light bulb
• Invented the phonograph (his favorite invention)
• Invented, developed motion picture cameras, but did not think there would be
much demand for this.
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•
•

Patented over 3,000 inventions.
Industries were based on his inventions.

Architecture:
Bridges, Skyscrapers increased after the 1871 Chicago fire

Transportation:
Wright Brothers-Flight
Henry Ford-assembly line which made automobiles practical and affordable. Intended
for autos to be used by farmers.
The assembly line sparked the desire for mass produced goods. However, though the
desires of the American people were changing and were demanding assembly line
produced goods, the effect of that was to dehumanize labor. A greater gap grew between
management and labor-causing labor strife, labor unions, riots, etc.
The widespread and growing use of automobiles changed the social infrastructure of the
nation. There was no longer a definite line between city and country-suburbs cropped
up quickly. (Rise of middle class?)

Immigration
17th Century-Immigrants recruited. Most could speak English. Most were AngloProtestant.
18th Century-German immigrants increased. This caused some apprehension and
resentment, but toleration was maintained.
19th Century-Irish potato famine in 1841. Irish Catholics did not assimilate easily.

There was abuse and prejudice toward immigrants, often encouraged and tolerated by
local legislation.
1880's-Industrial growth created the need for cheap, unskilled or semi-skilled laborers.
Owners and managers wanted immigrant labor to work the assembly lines or do the
"heavy lifting" for the bridges and skyscrapers.
• German
• Irish
• Italian
• Greek
• Turk
Russian
• Slav

•
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The West and Southwest regions did not want immigrants to become citizens. They
didn't mind the cheap labor though. They appreciated the hard working Asians, but in
1882 passed the Chinese Exclusion Acts.
20th Century-Most Americans wanted immigration to stop, or at least decline.
1917-Would-be immigrants had to pass a literacy test
1924--Congress set a limit on immigration-154,000 persons annually. Quotas were
established to reduce number of immigrants from southern and eastern Europe.
Immigrants provided much cheap labor, and were poorly treated, poorly educated, poorly
taken care ofby American businesses and government.
Jacob Agust Riis published How the Other Half Lives, a book with photographs detailing
the lives of impoverished immigrants. This book was a catalyst for social changes.
Where is the moral heroism in America?
Unions:

Unfair labor practices of this time caused unions to be created. In 1878 the Knights of
Labor was formed. They fought for an 8-hour day along with other rights. However,
they suffered a failed strike and dissolved.
•
•

Haymarket Riot
Homestead Strike

Congress legislated restrictions on strikes but did not act to protect strikers. Therefore,
there was much violence between employers and unions.
AFL: American Federation of Labor (still in existence)
IWW: Industrial Workers of the World

Unions and organized labor movements created the political machine, run by bosses. A
political machine is a group, usually dominated by a political party, that dictates the
political life of a city. At the controls of the machine is the boss who may or may not be
an elected official. The political machine was corrupt and affected many people, laborers
or not.
The main concern of big businesses was to profit, not to provide any safety or stability
for its workers. Profit of course is not necessarily an evil, but it can be when it is gained
with the life and limbs of the people who help create it. Workers were not recognized or
valued as they were disposable and easily replaced. For many workers, a job, even at
extremely unfair low wages and in an unsafe environment, was more important than
rights.
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Upton Sinclair published The Jungle in 1906. It tells the story of an immigrant meat
packing worker. Sinclair opened the eyes of many people to not only the atrocious
treatment of workers, but also the contamination and poor quality of consumable goods.
President Theodore Roosevelt called Sinclair and others who wrote such works
"muckrakers." Roosevelt was a Progressive, and muckrakers were part of that
movement. These muckrakers exposed child labor practices, slum life, racial
persecution, prostitution, sweatshop labor, and general sins of big business and machine
politics.
Roosevelt went on to break up trusts, the most important being Standard Oil Company.
He is known for the protection of public lands from private exploitation and pioneered
the environmental movement. During his term as president, standards were stepped up
and enforced in food and drug purity. Safeguards were implemented against unfair
exploitation of workers and restrictions were placed on child labor practices. Local
governments made efforts to clean up city slums and educate immigrants and the youth.
The Progressive party became more popular and led to political changes.
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Frederick Douglas (1818-1895)

Youth:
o Born into slavery
o Did not know mother or father
o Did receive any formal education, but learned to read and write with some help
from the people he served-later they were angered at his progress
o Escaped from slavery at 21
o Went to Massachusetts and married
o Spoke publicly against slavery and for the abolitionist cause
o Went to England in the 1840's and helped the abolitionist cause there
o British friends purchased his freedom

Writing:
o Founded The North Star, a paper to further the abolition of slavery
o 1855 published a revised version ofMy Bondage and My Freedom (Escape
narratives)
o 1882 published Life and Times of Frederick Douglass, his autobiography
Efforts:
o Participated in the Underground Railroad
o Recruited black soldiers for the Union army
o Wanted to educate ex-slaves
Known as a self-made man and has been compared to Ben Franklin. Although for a time
an apprentice, Ben Franklin was never a slave. In that way they are incomparable.
From: The Narrative of the Life of Frederick Douglass, "The Battle with Mr. Covey''

Vocabulary:
o Epoch
o Exceedingly
o Subject
o Sundry
o Entreating
o Compensation
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Ambrose Bierce (1842-1914?)

Youth:
o
o
o
o

Youngest of 10 children
Father was an unsuccessful farmer
Small family library was the source of Bierce's education
Spent one year in a Kentucky military academy

Military Experience:
o Fought for Union army
o Fought at Chickamauga and Shiloh
o Cited for bravery several times on Sherman's march to the sea (1864)
o Liked the defined purpose and code of behavior of the army
o Reenlisted after the Civil War
Went to San Francisco to work with his brother
o Began to contribute short pieces to San Francisco's newspapers
o Showed a "caustic wit and delight in satirizing human follies"
o Became editor of a newspaper
o Made the acquaintance of Bret Harte and Mark Twain
Writing:
o Was disappointed in the post-war greed
o Became disillusioned-earned the nickname "Bitter Bierce"
o Married and moved to England and wrote for humor magazines
o 1876 returned to San Francisco and wrote reviews, commentary, and his first
short stories
o Published The Devil's Dictionary in 1906 and addressed it to "enlightened souls
who prefer dry wine to sweet, sense to sentiment, wit to humor, and clean English
to slang"
Went to Mexico in 1913 to participate or report on the revolution there. He was never
heard from again.
"An Occurance at Owl Creek Bridge"

Vocabulary:
o Traversed
o Imperious
o Summarily
o Effaced
o Oscillation
o Preternaturally
Plot Line:
Circular
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Setting:
Deep South during the Civil War
Hero:
Peyton Farquhar-psychological hero?
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Stephen Crane (1871-1900)

Youth:
o Youngest of 14 children of a minister
o Frail health
o Dream was to become a baseball star
o Attended Lafayette College and Syracuse University
Experiences:
o Explored New York City's slums
o Was in poor health and was often hungry because of periodic work
Writing:
o Wrote Maggie: A Girl of the Streets-a realistic novel about brutality,
alcoholism, prostitution, and suicide
o Paid to have it published but the novel went unnoticed
o 1893 published The Red Badge of Courage. Instant success.
Used Impressionism: a technique whereby the writer gives us not objective reality, but
one character's impression of that reality.
Travel:
o Florida to Cuba and was shipwrecked. Before leaving, he "took up" with Cora
Taylor, a hostess at a hotel. Remained with her for the rest of her life and wrote
to keep up with her extravagant life style.
o England
o Cuba
Died of tuberculosis in 1900.
"The Open Boat"
Vocabulary:
o Scrutiny
o Cynical
o Impetuous
o Ingenuously
o Composite
o Contritely
o Abominable
o Tangible
o Plausible
o Simultaneously
Literary Elements:
o External conflic
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o
o
o
o

Internal conflict
Complication
Suspense
Naturalism
Symbolism
Point of view
Omniscient narrator
Impressionism
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Kate Chopin, Katherine O'Flaherty (1851-1904)

Youth:
o Born in Missouri to an Irish immigrant father and a mother of French descent
o Prosperous family
o Father killed when a bridge collapsed under a train
o From then raised by four strong, intelligent Creole women who were impressed
by and held social rules, activities as most important
o Encouraged in music and reading, educated in French
o Lived in Louisiana while the slate was occupied by Union forces
o Her brother George was killed in battle--mourned
Education:
o 1866-1868 attended St. Louis Academy ofThe Sacred Heart
o Classes and readings were meant to enhance spirituality and squash "giddiness"
o Chopin turned to Sir Walter Scott, Lord Byron,
o 1868 left Sacred Heart and continued reading. However, her reading list changed
to Cervantes, Moliere, and Mme. de Stael
Married at 19 to Oscar Chopin, a prosperous cotton factor, long European honeymoonart galleries, opera
Married Life:
o Settled in New Orleans where family honor remained more important than
anything else, including "bleached windowsills"
o Six children
o Was a devoted wife and mother
o Oscar died from malaria
o Moved with her mother, and a year later her mother died also
Writing:
• Encouraged to write by a doctor friend
• Always kept diaries and word sketches
• Short stories
• Novels
• Topics were of women and their world, not always accepted
• "She deserves more attention and deeper analysis, because, to put it simply, she
was writing American realism before most Americans could bear to hear that they
were living it."-Kaye Gibbons
"A Pair of Silk Stockings"
Vocabulary:
• Speculation
• Judicious
• Veritable
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Gaunt
Revel
Fastidious
Preposterous
Deft
Profusion
Decipher

· Literary Terms:
• Characerizatization
• Motivation
• Symbolism
• Conflict
"Desiree's Baby"
Vocabulary:
Literary Terms:
• Irony
• Characterization
• Setting
"The Storm"
Vocabulary
• Sacque
• Trance
• Guile
• Swoon
• Cistern
• Conjugal
The Awakening
Vocabulary:
Literary Terms:
• Characterization
• Motivation
• Setting
• Syntax
• Symbol
• Myth
• Allusion
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Samuel Langhorne Clemens, Mark Twain (1835-1910)

Youth:
• Born in Missouri
• Family moved to Hannibal, Missouri when Clemens was four years old
• Carefree boyhood
• Father died in 1847
• Helped support his mother by working with his older brother as a typesetter and
edited copy
• When he turned 18, he went to find his own place in the world.
Experiences:
• Traveled major cities
• Apprenticed himself to Horace Bixby (steamboat pilot)
• Claimed the name Mark Twain from his experiences on the boats
• Was a soldier for a company of Confederate irregulars during the Civil War
• Moved to Nevada to be a gold prospector
Writing:
• Began telling stories while in the West-befriended Artemus Ward and Bret
Harte
• Wrote for several newspapers
• "The Celebrated Jumping Frog of Calaveras County" was an instant success
• Toured Europe---Innocents Abroad
• Satirical
• Other works turned his mind toward "pre-war innocence"
• The Adventures of Tom Sawyer
• The Adventures of Huckleberry Finn
• First person narration
• Use of slang
• Dryhumor
• "New relation between expression and content"
• T.S. Eliot said these books brought about "a new way of writing based on
American colloquial speech."
• Was famous worldwide for his writing and lecturing
• Toured Europe several times
• Went bankrupt but repaid all debts
• Received
Marriage:
• Married Oliva Langdon from New York
• It was a "marriage of an unceasing devotion."
• Settled in Connecticut
• Three daughters
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o Eldest daughter died of meningitis in 1896.
o Wife died in 1904
o Youngest daughter died in 1909 from an epileptic seizure
o Estranged from his middle daughter
Became somewhat embittered, by his personal losses-including bankruptcy and many
failed patent attempts-but also by the changing societal landscape of America.
•

Various lectures and editorials

Translated Diaries of Adam and Eve ·
Literary Terms:
• Metaphor
• Simile
• Humor
• Allusion
• Parody
The Adventures of Huckleberry Finn
Literary Terms:
• Imagery
• Figures of speech
• Characterization
• Irony
• Symbolism
• Comic Tone
• Setting
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The Wit and Wisdom of Mark Twain

Truth is stranger than fiction, but it is because fiction is obliged to stick to
possibilities; truth isn't.
--Pudd'nhead Wilson's New Calendar
Words are only painted fire; a look is fire itself
--A Connecticut Yankee in King Arthur's Court
Do not offer a compliment and ask a favor at the same time. A compliment that is
charged for is not valuable.
--Notebook
Work consists of whatever a body is obliged to do ... Play consists of whatever a
body is not obliged to do.
-The Adventure of Tom Sawyer
The work that is really a man's own work is play and not work at all.
--The New York Times November 26, 1905
What's the use you learning to do right, when it's troublesome to do right and
ain't no trouble to do wrong, and the wages is just the same?
--The Adventures ofHuckleberry Finn
You can't pray a lie.
--The Adventures of Huckleberry Finn
I was gratified to be able to answer promptly, and I did. I said I didn't know.
--Life on the Mississippi
There is nothing in the world like a persuasive speech to fuddle the mental
apparatus.
-- "The Man That Corrupted Hadleyburg"
Always do right. This will gratify some people, and astonish the rest.
-- "To the Young People's Society, Greenpoint Presbyterian Church,
Brooklyn"
Its name is public opinion. It is held in reverence. It settles everything. Some
think it is the voice of God.
--Europe and Elsewhere
Hain't we got all the fools in town on our side? And hain't that a big enough
majority in any town?
--The Adventures ofHuckleberry Finn
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Good breeding consists in concealing how much we think of ourselves and how
little we think of the other person.
--Notebook
Few ofus can stand prosperity. Another man's I mean.
--Pudd'nhead Wilson's Ne:w Calendar
Familiarity breeds contempt-and children.
--Notebook
Optimist: day-dreamer more elegantly spelled.
--Notebook
Man is the only animal that blushes. Or needs to.
--Pudd'nhead Wilson's New Notebook
The man with a new idea is a crank until the idea succeeds.
--Pudd 'nhead Wilson's Ne:w Notebook
"Classic." A book which people praise and don't read.
--Pudd'nhead Wilson's Ne:w Notebook

Against the assault of laughter nothing can stand.
--The Mysterious Stranger
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Unit Title: Rise ofRealism
Topic: Role of women
Lesson Objectives: Students will identify the role of women and minorities in literature.
EALRs Addressed: Reading 1.1, 1.2, 1.3; Social Studies 1.1, 2.1, 2.2
-·-"

Time

5

30

15

Activity·
Procedures
Brainstorm What role do students know women
played in society during this time
period?
Discussion What roles go overlooked? Why? Are
those roles part of the nature of things,
or are those roles above and beyond the
nature of things?
Writing
Students will write about their roles, and
how others influence those roles.

···~-- Sunnlies

Assessment Questions: Can students identify the roles women have played in literature?
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Unit Eight
Modern Literature
Objectives:
• To gain exposure to notable authors and their works.
• To define and identify major elements in fiction.
• To identify and define significant literary techniques.
• To express and explain responses to fiction.
• To analyze character and conflict.
• To analyze a story.
• To infer the writer's attitude.
• To identify the values-the American Dream-and the elements of that dream.
o The American Hero.
o AnewEden.
o Boundless opportunities.
o Importance of the individual.
•

•

•

William Faulkner
"A Rose for Emily"
Foreshadowing
Conflict
Setting
Narrator
Symbolism
Ernest Hemingway
Nobel Prize Acceptance Speech
Tone
"The Short Happy Life of Francis Maycomber"
Setting
Characterization
Tone
External Conflict
Internal Conflict
Old Man and the Sea
Imagery
Symbolism
Characterization
Motivation
Theme
John Steinbeck
Of Mice and Men
Setting
Characterization
Conflict
Theme
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•

•

Zora Neale Hurston
Their Eyes Were Watching God
Setting
Jmage,y
Point of View
Narration
Motivation
Metaphor
Colloquialism
Figures of Speech
Theme
Toni Morrison
Beloved
Setting
Characterization
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Discussion Notes
Unit Eight
Modern Literature
Focus:
Change in the voice of American fiction.
World War I (1914-1918), followed by the Roaring Twenties and prohibition, and the
Great Depression changed the voice ofAmericanwriters. American literature previously
had the voice of a young nation untouched by worldly problems. America was idealistic ·
with boundless opportunities and abundance of every sort. But WWI (a clash between
the old world and the new) and its aftem1ath changed that perception irrevocably.
Innocence was lost and idealism turned to cynicism. Writers questioned authority and
tradition in literature, as well as other people questioning authority and tradition in their
daily lives. New moral codes were created during this time period, and the transition was
sometimes bumpy.
In 1929 the New York Stock Exchange crashed. The nation was left in despair as
thousands of people became unemployed and homeless seemingly overnight. It was a
time of clawing, grasping for survival. Because of this, the modern writers rejected
traditional themes and styles of writing to capture the open hands and mouths of starving
people-people wanting for food, shelter, hope, but never lacking the ability to survive
and see that the next comer would bring something better, something so good it was
unimaginable.
The disillusionment of writers did not dispel the hope that the American dream could be
achieved. Students should define the American dream as well as voice their American
dream.

American Dream
• Based on beliefs, values, instincts, myths. It doesn't matter if these things are
true. If a nation, any nati01~ believes in these, they exist.
• Based on the idea that America is a new Eden, opportunity and abundance exist
here, and the importance and belief in the triumph of the individual who is
independent and self-reliant.
(Go back to Emerson who "found no calamity nature cannot repair.")
After WWI and the stock market crash, the center of literature in American moved from
New England. Writers were now writing from the South, Midwest, and West. Along
with the shift of the center ofliterature came a breakdown of traditional American values
and morals.
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Marxism: The political and economic ideas of Karl Marx and Friedrich Engels as
developed into a system of thought that gives class struggle a primary role in leading
society from bourgeois democracy under capitalism to a socialist society and thence to
communism.
Psychoanalysis: The analytic technique originated by Sigmund Freud that uses free
association, dream interpretation, and analysis of resistance and transference to
investigate mental processes. The theory of human psychology founded by Freud on the
concepts of the unconscious, resistance, repression, sexuality, and the Oedipus complex.

These two new ways of thinking were the exact opposite of traditional American thought.
Americans believed in capitalism and free will. In Marxism and psychoanalysis, there
was no room for either. In literature, these ways of thinking lead to stream of
consciousness writing. This type of writing abandoned chronology and was meant to
imitate thoughts, actions, and perceptions of characters.
Other important events:
1919: Amendment to the Constitution prohibiting the manufacture and sale of alcohol
(considered the central social evil). Therefore bootlegging, speakeasies, cocktails,
flappers, the Charleston, jazz, life of a gangster further changed the social landscape of
the nation. F. Scott Fitzgerald named this time period "The Jazz Age." It was a time of
change--immediate and long lasting. Values and traditions were changed, or simply set
aside.
"The Lost Generation," American expatriates, moved to the French Riviera where life
was luxurious, inexpensive, exotic, and a place where one did not have to hide to drink.
The sheep like quality of Americans was scoffed at.
The theme of the literature of this time was disillusionment. But still, writers retained
some optimism and hope.
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William Faulkner (1897-1962)

Youth:
• Grew up and lived in Oxford, Mississippi
• Quit high school in the tenth grade after being a mediocre student but read and
wrote poetry
• Rejected by the US Army for WWI because he did not meet the weight and height
requirement, but trained with the Canadian Air Force for flight duty. The war
ended before he went.
• Went to university for a short time, but did not do well in English and did not like
regular work.
Experiences:
• 1924 he went to New Orleans and met Sherwood Anderson.
• Tried to write fiction, and in six weeks finished Soldier's Pay
• 1950 won the Nobel Prize for literature
Themes of his writing:
• "The American South as a microcosm for the universal themes of:
o Time.
o Passions of the human heart.
o Destruction of the wilderness.

Techniques:
• Point of view
• Stream-of-consciousness narrative
• Tragic mode
• Comic mode
"Wolfe, Hemingway, Dos Passos, and myself ... I rated Wolfe first, myself second. I
put Hemingway last. I said we were all failures. All ofus had failed to match the dream
of perfection .... I rated Hemingway last because he stayed within what he knew. He
did it fine, but he didn't try for the impossible."
"The only mistake with any novel is if it fails to create pleasure. That it is not true is
irrelevant; a novel is to be enjoyed. A book that fails to create enjoyment is not a good
one."

--Faulkner
"A Rose for Emily"
Vocabulary:
• Agust
• Calligraphy
• Pallid
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Vanquish
Vindicate
Condolence
Circumvent
Virulent
Impervious
Sibilant

Literary Terms:
• Foreshadowing
• Conflict
• Setting
• Narrator
• Symbolism
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Ernest Hemingway (1899-1961)

Youth:
• Born in Chicago
• Father a doctor who loved the outdoors
• Boxed and played football
• Wrote short stories, poems
• Graduated high school when WWI began but was reject from the military because
of an injury to his eye.
Experiences:
• Worked for the Kansas City Star, a newspaper.
• Drove an ambulance for the Italian army.
• Was wounded in the knee and required several operations.
• Fell in love with Catherine Barkley (A Farewell to Arms)
• 1921, newly married and went to Paris. He was a commissioned roving reporter
for the Toronto Star. (Married multiple times.)
• In Paris he met F. Scott Fitzgerald, James Joyce, Ezra Pound, and Gertrude Stein.
Writing:
• Journalism
• Stein encouraged him to limit his description and attempted to write "the truest
sentence that you know."
• Gained wide recognition with The Sun Also Rises.
• Wrote many fictional novels with characters who were a reflection of
Hemingway.
• Wrote non-fictional pieces about bullfighting and big game hunting (revolving
around killing)
World War II saw Hemingway again in uniform. He was a correspondent, but
adventurers gathered around him, and was present when Paris was liberated in 1944 by
the American Army.
In 1954 Hemingway won the Nobel Prize for literature. He traveled around the world,
looking for adventure. His health failed him and he fought with depression.
In 1961 he shot himself in his house in Ketchum, Idaho.
Nobel Prize Acceptance Speech-Students should listen to this on tape. It's an
interesting way to begin reading Hemingway, as it gives his opinion on what a writer
ought and ought not to do.
"The Short Happy Life of Francis Maycomber"
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Discuss the reasons for big game hunting. Discuss the reasons for relationships and
employment.
Old Man and the Sea
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John Steinbeck (1902-1968)
Youth:
• Born in Salinas Valley, California
• Parents were employed as a county treasurer and a schoolteacher
• Graduated high school and attended for a time Stanford University
• Enjoyed and took pride in working rather than his formal education
Writing:
• Journalism
• 17 novels
• Short stories
• Plays
• Film-scripts
Experiences:
• Worked with "Okies" who were going to work among the great hopes of
California
• 1962 won the Nobel Prize for Literature
Of Mice and Men (See following notes)
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To A Mouse
--Robert Burns
Wee sleekit, cow'rin, tim'rous beastie,
0, what a panic's in thy breastie!
Thou need na start awa sae hasty,
(1)
Wi bickering brattle!
I wad be laith to rin an chase thee,
Wi murdering pattle!

Thou saw the fields laid bare an waste,
An weary winter comin fast.
An cozie here, beneath the blast,
( 5)
Thou thought to dwell,
Till crash! The cruel coulter past
Out thro thy cell.

I'm truly sorry man's dominion
Has broken Nature's social union,
An justifies that ill opinion,
(2)
Which makes thee startle
At me, thy poor, earth-born companion,
An fellow mortal!

That wee bit heap o leaves an stibble,
Has cost thee monie a weary nibble!
Now thou's turn' d out, for a' thy trouble.
But house or hald,
(6)
To thole the winter's sleety driblle,
An cranreuch cauld !

I doubt na, whyles, but thou may thieve,
What then? Poorbeastie, thou maun
live!
(3)
A daimen icker in a thrave
'S a sma request;
I'll get a blessin withe lave,
An never miss't!

But Mouse, thou art no thy lane,
In proving foresight may be vain:
The best laid schemes o mice an men
Gang aft agley,
(7)
An lea'e us nought by grief an pain,
For promis'd joy!
Still thou art blest, compar'd wi' me!
The present only toucheth thee:
But och! I backward cast my e' e,
On prospects drear!

Thy wee-bit housie, too, in ruin!
Its silly wa' s the win' s are strewin !
An naething, now to big anew ane, (4)
0 foggage green!
An bleak December's win' s ensuing,
Baith snell an keen!

An forward, tho I canna see,
I guess an fear!
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Study Guide for
Of Mice and Men
--by John Steinbeck
Directions: Answer each question in complete sentences. Refer specifically to common
knowledge, Discussion Notes or the novel, using quotes to support your answer.
Pre-Reading
1. What time period does this novel take place?
2.
What are the social issues during this time period?
3. Read the poem "To a Mouse" by the English poet Robert Burns and paraphrase or
translate when necessary. From what stanza does Steinbeck get the title to the
novel?
Chapter One
1. Steinbeck introduces two main characters. How are both men alike and different?
2. How can we tell George needs to take care of Lennie?
3. Why do the men need a work card from an employment agency?
4. Why does Lennie want to hide the dead mouse from George, and what is
George's reaction?
5. What is George feeling when he explodes at Lennie, and how does he feel when
his anger passes?
6. What did Lennie do to the girl in Weed?
7. Why does George tell Lennie to hide by the river in case he gets in trouble?
Chapter Two
1. Why is the boss angry with George and Lennie?
2. Candy, the swamper, cleans and sweeps the bunkhouse. What is he like?
3. The stable buck is named Crooks. What can we tell about the boss's attitude
toward him?
4. Why do high-heeled boots and spurs show that the boss is not a laborer?
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5. Why does Steinbeck give Lennie the last name of Small?
6. Some critics say that George's name refers to John Milton, an English poet who
wrote the epic poem Paradise Lost. Why might Steinbeck give George this last
name?
7. Why does the boss turn and look at George and Lennie before he goes out the
door?

s:

Why does Curley challenge Geotge and Leftll.ie?

9 _ What does it mean to "give someone the eye"?
10. Why is Lennie fascinated but frightened by Curely's wife?
11. Slim drowns four of his dog's puppies. Why?

Chapter Three
1. Why does George wantto talk to Slim?

2. Why does Slim comment repeatedly that Lennie isn't mean?
3. Why does Carlson keep pressing Candy to shoot the dog?
4. Comment on the quote, "Silence fell on the room again."
5. Lennie has heard the story about their future ranch many times before. Why does
George tell it again and again?
6. Why does Candy say that he should have sot his dog himself?
7. George says, "Get him, Lennie. Don't let him do it." Why?
8. Why does Slim tell Curley to say his hand was caught in a machine?

Chapter Four
1. In his room, Crooks has a dictionary and a copy of the California civil code.
What do these items tell about Crooks?
2. What does Crooks like about talking to Lennie?
3. Explain the significance ofLennie's comment, "George is careful."
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4. In what ways are Curley's wife and Crooks alike?
5. Why does Curley's wife say, "They left all the weak ones here?"
6. Why does Crooks stand up to Curley' s wife, and what response does he get?
7. Why is George displeased that Lennie is in Crooks' room?
8. Steinbeck starts and ends the chapter with Crooks putting liniment on his back.
Why does he repeat this detail?
Chapter Five
1. Why does Curley' s wife stay to talk with Lennie?
2. Comment on Curley' s wife's statement, "I coulda made somethin' of myself."
How has life disappointed her?
3. She says, "I don't like Curley. He ain't a nice fella." What is she talking about
and why does she confide in Lennie?
4. Why does Lennie grab hold ofCurley's wife and not let go?
5. What decision does George make about Lennie when he says, "I ain't gonna let
'em hurt Lennie"?
6. What spell is broken?
7. Curley doesn't stay with his wife's body, but instead goes after Lennie. What
does this show about him?
Chapter Six
1. What is the significance of the way Lennie is sitting at the pool?
2. Lennie imagines Aunt Clara is there, wearing glasses and an apron. She is not
happy with his behavior. Why does Lennie think of her, and how does he react to
what she says?
3. How does the large rabbit's words compare to Aunt Clara? Why does he imagine
the rabbit?
4. Why does George recite to Lennie their dream?
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5. Why does George make the final decision about Lennie? Explain their last
moments together.
6. What is the tone of Carlson's comment that ends the chapter: "Nowwhatthe hell
ya suppose is eatin' them two guys?"
7. Which chapters occurred at which times?
Thursday Evening
Friday Morning
Friday Night
Saturday Night
Sunday
What is the significance?
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Zora Neale Hurston (1891-1960)

Youth:
• Born in Eatonville, Florida (an all-black town)
• Fifth of eight children
• Father a preacher
• Mother a teacher
• Became an orphan at the age of nine
• Completely on her own at
years old

n

Education:
• Little primary education
• At 27 years old she entered Howard University, Washington D.C.
• Enrolled at Barnard College and became a folklorist as much as a writer of
fiction .

•
Writing:
• Published a short story when she was 30 years old.
• Moved to New York with a dollar and a half, and a lot of talent in 1925.
• The Harlem Renaissance was in motion.
• Celebrated her heritage
• Wrote short stories, musical reviews, novels.
• Wrote fiction and nonfiction and her autobiography.
• "Was criticized in the African American community for celebrating the life of
black people in America rather than corifronting the white community for its
discrimination. " What is the irony of that?
• Left New York in 1948 and returned to Florida. Her work was not published at
this time. She worked odd jobs and became increasingly poor. She died in 1960
in a welfare home. She is now considered a forerunner of Alice Walker and Toni
Morrison.
Their Eyes Were Watching God
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Toni Morrison (1931-)
Youth:
•
•
•
•

Born in Lorain, Ohio as Chloe Anthony Wofford
Moved North with her parents to avoid problems of racism
Father was a welder and told her folktales
Sharecropper family

Experiences:
• 1949 entered Howard University
• Continued her education at Cornell University
• Edited for major publishers and taught at universities
• In 1993 she won the Nobel Prize for literature
• Received the Pulitzer Prize in 1988 for Beloved
• Professor at Princeton University
Writing:
• The Bluest Eye
• Sula
• Song of Solomon
• TarBaby
• Dreaming Emmett
• Beloved
• Jazz
• Playing in the Dark
• Race-ing Justice. En-Gendering Power
• Arguing Immigration
• Conversations with Toni Morrison
• Paradise
• The House Rad Built
Beloved (See attached notes)
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Beloved
--Toni Morrison
Character List
Sethe-protagonist of story; a former slave; mother ofHoward, Burglar, Beloved,
Denver.

Beloved-possibly the twenty-year-old reincarnation of Sethe' s two-year-old daughter.
Denve/·-Sethe' s livl!ig daughter.

Baby Suggs-Sethe's mother-in-law, who was the spiritual leader of the Cincinnati
community.

Howard and Buglar-Sethe's two sons who ran away-first one, then the other-as soon
as they reached their teens.

Paul D-one of the several male slaves at Sweet Home when Sethe was a slave there.
Stamp Paid-an older, former slave who ferried Sethe and the newborn Denver over the
river to freedom.

Lady Jones-a light skinned, yellow-haired black who is the school teacher in Cincinnati.
Ihe Bodwins-brother and sister; rented the house at 124 Bluestone Road to Baby Suggs,
and after her death to Sethe.

Halle-Sethe's husband.
Mr. Gamer-owner of Sweet Home.
Mrs. Gamer-Mr. Gamer's wife.
Sixo-another of the male slaves at Sweet Home.

Schoolteacher-Mr. Gamer's brother-in-law; came to manage Sweet Home at Mrs.
Gamer's request after her husband's death.

Sawyer-the owner of the restaurant where Sethe works as a cook.
Janey Wagon-a freed black woman who works for the Bodwins.
Ella-a member of the Underground Railroad who responded to Stamp Paid's signal
when Sethe and Denver arrived.

Thirty-Mile Woman-Sixo's love and the mother of his unborn child.
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Unit Title: Modem Literature
Topic: American Dream
Lesson Objectives: Students will be able to identify the typical or ideal American Dream
and how it was conceived and maintained.
EALRs Addressed: Writing 1.1, 1.2

Time
15

25

10

Activity
Procednres
Brainstorm Students will brainstorm the definition
of the ideal American Dream. Who
came up with the idea that America
could be free land and provide the
oooortunitv to achieve a dream?
Discussion What did they come up with? Who has
achieved that dream? Who has not
achieved that dream? Why? What do
they need to do to achieve that dream?
Brainstorm What is their American Dream?

Snoolies

Assessment Questions: Can students define the typical American Dream? Can they
identify their own?
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Chapter Five: Summary, Conclusions, Recommendations

Summary
Integrated curriculum and interdisciplinary teaching allows students to
synthesize information from different content areas, and therefore they experience a
meaningful education. With integrated teaching, students will reach a higher level of
achievement and satisfaction with the education they receive. They will find more
relevance in the information they are presented with and will have a better ability to
make connections in a number oflife situations.

Conclusion
Creating and organizing an integrated curriculum, or organizing information
for integrated teaching, is important for many reasons. I was able to refresh my
knowledge and make new connections. Becoming familiar again with the EALRs is
also relevant. It will make teaching with intention much easier. It also creates a
sense of fluidity in lecture and reading sessions.
I have found that teaching across the curricula of history and literature has
helped my students find meaning and relevancy in many areas of their studies. Wben
they are able to practice applying the same skills in different classes, my students
have gotten into the habit of applying all pertinent skills to any area of study. Not
only do they begin to apply multiple skills to their class work, they begin to search for
more resources of information. They do not tum only to their text books in my class.
They use maps, atlases of literature and history, dictionaries of disease, timelines of
history, the Bible (for finding allusions and social rules-sometimes to pray for tests),
encyclopedias for more background information, and even their parents for help. My

23
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students are able to have large group and small team discussions about literature,
history, current events, as well as the combination of anything they are studying or
experiencing. My students are able to impress observers with the discussions that are
sometimes facilitated by me, but toward the end of the year are most often led by
themselves. It is nice show them an open door to thinking and finding relevancy.
Recommendations
I feel it would be beneficial to study the scores of Advanced Placement
History students before and after taking this course of integrated English and history.
With the intentional focus on literature and emphasis on history, it is hoped that
students will score higher on that test.
It would also be beneficial to study what the students do after graduating from

high school, and do a survey if they felt that an integrated class helped guide their
decisions and paths.
Mathison and Freeman (2003) suggested that the question: When things are
synthesized, what happens? ought to be asked when an integrated course is
completed. It would be interesting to have students reflect on their experiences at the
end of the course as they compare an integrated course with an isolated, independent
course.
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